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If success is judged by parents and students voting with their feet, charter schools 
are in demand as these people are practically running to guarantee their children's 
admission into charter schools across the nation. Although it is premature to rest on this 
slim evidence without other indicators of success such as student performance; parents 
and students are choosing chartel schools for a variety of personal and situational reasons 
that ale highlighted in this case study. The charter school in this case study is located in a 
southern metropolitan area. The charter school demographics consist of mainly middle 
class African American families who have decided to select the charter school as their 
child's p~imary education agency. 
This year long case study reflects the perceptions of parents. students, teachers. 
and comnlunity members with respect to hen satisfied they are nith the charter scl~ool. 
The case study sought out to examine this level of satisfaction based on the school's 
goals. The research question that guided the study was: Do charter school goals provide 
a framework to identify and measure stakeholder satisfaction? Four specific research 
questions were used to develop the response to this guided research question. as well as a 
theme as a result of participants' responses. The case study design relied on three 
research strategies to determine conclusions and findings. These three strategies included 
interviews. observations, and analyzing documents A qualitative design was used to 
describe the voices, perceptions, and experiences of the participants The recurring 
themes that were found in this study included student-teacher engagement, teacher 
creativity development. participation of civic and values, teaching awareness of 
recycling, conservation, and plotection of environment; and the development of local 
political decision making. The conclusions. findings, and implications derived from an 
analysis of the data, which strongly relied on themes found. 
CHAPTER I 
INTRODUCTION 
Backgrozmd of Sttln'y 
For many decades, parents' choice of charter schools has become increasingly 
popular and critical in addressing the needs of low-income and low performing African - 
American students, as well as dealing with lessened school accountability, lowered 
expectations, and a decrease of school autonomy (Education, 2004). However, little 
research has been completed on the subject and there is a lack of conclusive evidence that 
effective school characteristics/goals of a traditional public school correlate to a middle 
class African- American chaster school, which leads to student success. According to the 
U.S Department of Education's National Study of Chaster Schools (Nelson, 2000), 
charter schools nationally service a slightly larger percentage of students who are 
considered low income and receive free or reduced price lunch than all public schools in 
the 27 states that had permissible charters. This suggests that there may be adequate and 
viable choices for low income African-American students and also limited choices for the 
middle class African-American paients who are dissatisfied with the characteristics of 
public education. The charter school movement is serving a disproportionate amount of 
low income students and this has been the case since the implementation of the chalter 
school concept (Vanourck, 2005). 
Middle class African-American parents have taken an interest in charter schools as a 
form of parental choice and view this option more favorably in terms of solving some of 
the ills in the traditional public school infrastructure, according to Harris and 
Darcia (2000). The belief that a "choice program'' is the answer and is a revolution of 
sorts in achieving the ideal for American Education has been echoed by many educators, 
politicians, community members, and even parents. School choice has become the 
platform of education in the leadership of American government, approximately during 
the last decade (Lambert & Lambert, 1989). 
Even more concerned with the education refolm, many middle class parents, their 
children, and teachers have increased advocacy for the charter movement and laid the 
foundation for promoting and maintaining the charter movement platform (Buckley and 
Schneider, 2006) In this case study. the researcher examined the satisfaction levels of an 
African- American middle class open enrollment charter school in Lithonia, Georgia in 
terms of cur~iculum, instniction, professional development, parental participation, and 
engagement. All stakeholders of the local open enrollment charter school took part in 
interviews uhere varied questionnaires have been utilized to define school effectiveness 
These stakeholders played a very vital role in the success and accomplishments of the 
charter school under study and its reform movement 
Nearly 3,000 nem schools have been launched since state legislatuies began 
passing charter legislation in the 1990s, all with the help of parents. community leaders. 
and local school districts that are encouraged to revamp the current educational system . 
Chartering is a radical educational innovation that is moving states beyond reforming 
existing schools towards creating something entirely new. Chartering is at the center of a 
growing movement to challenge traditional notions of what public education means. The 
charter movement began in Minnesota in the early 1990's when the first charter school 
ignited national reform for school districts and optimism for students attending failing 
schools (Richardson, 1995). In the 15 years since its inception, the charter movement has 
been very progressive and grown significantly According to the State of Charter 
Movement 2005 (Vanourek, 2005), by 2005 there were more than 3, 400 charter school 
in the United States, over 1 million students enrolled in charter schools nationwide. 40 
states with public charter school laws on the books. 42% of charter schools were also 
concentrated in 3 states of Arizona. California. and Florida With these numbers 
increasing each year, the chartei movement presents an opportunity for its stakeholders. 
such as educators, community members, and families to produce social, political, and 
economic progress in this country (Nathan, 2004). 
Georgia Charter Schools 
The State of Georgia made history on April 19, 1993, when the state passed its 
first legislation relating to public charter schools (Center foi Evaluation & Education 
Policy. 2006). Since this time, 65 charter schools habe been approved by the local 
Boards of Education and the State Department of Education Georgia has well defined 
types of charter schools. namelq: Conversion. Staiz-up. LEA-Stai-tup. and State Chaxteled 
Special schools At the end of the 2006 school year. there s e r e  only about 48 schools in 
operation. which indicated a decrease of 17 charter schools since the initial charter law 
was passed The number of students being serviced in Georgia public charter schools is 
20,050 with an average school size of 41 8, which is typically smaller than the average 
size of 637 students to be found in a public school. At least 54% of students enrolled in 
charter schools are minorities and 30% are receiving free or reduced priced lunch More 
than 70% of charter schools in Georgia are start-up schools with the remaining 30% 
fitting in the category of conversion charter schools (National Charter School Research 
Project, 2007) Although the number of charter schools has decreased over time, the 
enrollment of students attending charter schools has. on the other hand, increased This 
may contribute to Georgia charter schools leading the way in making Adequate Yearly 
Progress (AYP) under the No Child Left Behind Act. For the 2005-2006 school year. at 
least 90% of Georgia's charter schools made AYP, which represents a 3 point percentage 
increase across all charter schools in Georgia that made AYP in 2004-2005 and 1 1 % 
repiesenting improvements in the overall 2005-2006 State AYP rate of 79%. Georgia's 
percentage of cha~ter schools meeting the Adequate Yearly Progress standards has 
increased in each of the four years that the No Child Left Behind Act has been 
implemented into Iau (The National Alliance for Public Charter Schools, 2006) The 
sttategic plan that the Georgia charter schools hale implenlented is meeting the standards 
that ale requiied on both the federal and local levels This indicates that the 
Georgia Charter ÿ movement is instrumental in creating a viable reform for 
education achievement (Jacobson. 2005) 
Introduction of the Charter School 
The question of "where we stand" in refelence to the potential of charter schools 
is being echoed in many educational arenas, both public and pl ivate, as American 
education standards are constantly being critiqued. The charter school movement critique 
has created competition and accountability. Ray Budd was credited with coining the new 
phase "Charter" and was instrumental in launching the movement as an alternative to 
traditional public schools (Budd, 1996). Ray Budd's mission in setting up the charter 
school movement was based on the belief that a school or community could actually be 
held responsible to set up a charter for itself that would set a plan in place and better 
service its own children. But for this autonomy to work there would need to be 
independence from a huge bureaucracy system. In addition to Budd's support of the 
charter movement, Albert Shanker, who was former head of the American Federation of 
Teachers, also supported the idea of reform for education After writing a column in the 
iVew York Times supporting the chaste1 reform movement, Shanker was invited to speak 
at the Minnesota Minneapolis Foundation at a local seminar (Wolk, 2005). Impressed 
with the innovativeness of this concept. the Minnesota state legislators introduiced a 
chartering bill several months later. Although the bill would be voted down twice, it 
eventually became adopted by the state legislatule in 1991, which created the first charter 
school in the nation in Minnesota, Minneapolis.. After Minnesota implemented its first 
charter law, other 40 states went along with 40 newly created charter laws to support the 
efforts of the reform charter movement. Dr. Budd's belief in the charter movement 
resulted in a new type of school that would give teachers increased responsibility over 
curricula and instruction and a greater degree of accountability for student's achievement.. 
Defining Charter Schools 
Charter schools are options that America seems to need at this time to reform 
education. Educators and policy makers should embrace the innovation of charter 
schools, which attempts to improve the success of' students who are low achievers across 
America's traditional classrooms (Wisconsin Daily Journal, 2004). What is a charter 
school and what defines it? Do students learn more in charter schools than they would in 
other traditional schools? There are several types of questions that so many parents, 
community members, and educators are intrigued over as they attempt to unravel the 
many entities of the charter movement. 
Although the charter school is relatively new, it is evolving in record numbers in 
the United States. Charter schools are granted many levels of independence from State 
Boards of Education and Local District Boards of Education through a system of' 
increased accountability, which is a renewed charter or contract with the authorizing 
agent (Rhim, 2007). This type of school reform allows more parental control and choice, 
which is a realistic alternative because of the freedom and procedures that excuse the 
charter school from the public schools' rules and regulations (American School Boald. 
2007). Advocates for school choice of charter schools. especially parents. firmly believe 
that a free market system creates competition in schools and raises the quality of 
programming and services (Lanis, 1999). These programs and services include effective 
school leaders, teachers, and the instructional program. According to National Charter 
School Research (2007), these particular programs and services are different by design 
and create a unique structure where student achievement and parental control is promoted 
and encouraged Charter schools are founded, governed. and operated by parents, the 
community, business sector, and individuals who have a particular interest in changing 
the realm of their community. The charter school concept is considered a hybrid of 
public and private schools, where accountability for student performance is regulated 
(Finn, 2000). 
There are many charter schools that serve a variety of purposes. One major 
purpose of the establishment of a charter school is its unique focus and goals, followed by 
autonomy and finally, the creation of a specialized student population (A Study of 
Charter Schools, 1997). Another purpose is that charter schools emphasize small, 
nurt~uing environments with close student-teacher contact. The variety of charter schools 
is evident, both with respect to their diversity in education pmograms and missions, and in 
their way of approaching management, governance. finance, parental involvement, and 
personnel policies. The charter schools that exist in the United States are Conversion 
Charter Schools, Start-Up Charter Schools, LEA Stalt-Up Charter Schools, and State 
Charter School, all of which are founded to decrease existing achievement gaps and 
improve instructional autonomy through improved educational opportunities and choice 
(Donahoo, 200 1 ). 
Summary 
With the stakes being continuously high for the American education system to 
produce litelate and proficient students in its public schools, it is critical that we take a 
vested interest in analyzing groundbreaking strategies and innovative techniques. Charter 
schools can change and improve the instnlctional program to produce more challenging 
and progressive students. Every year, Georgia is faced with the goal of making adequate 
yearly progress with the No Child Left Behind Legislation With the widening 
achievement gaps between low performing and high performing students, this goal 
presents financial. pedagogical, and resource challenges for traditional public schools. 
Charter schools have become a more attractive alternative to traditional schools 
because they allow parents to choose the schools they want their children to attend 
without having to face the financial burden of paying for tuition. Other supporters 
contend that these schools help promote inlprovements in public education by increasing 
competition among schools (Lesley & Bainbridge. 2001) Charter schools uere founded 
on the premise that innovative educators. free from the mandates of the traditional public 
schools, could continuously adapt to meet their students' needs. It was hoped that 
analqzing the charter school unde~ study could serve as model to render a solution and 
promote effective school characteristics to lorn pel forming public schools This case 
study sought to describe the phenomena taking place at the prescribed African American 
middle class charter school. The researcher aimed to take an inventory of satisfaction 
levels of in the performance level with a charter school based on stakeholders' 
perceptions. It was hoped that other school districts and schools will make 
transformations in the education process that can yield student achievement and 
satisfaction by receiving insight and guidance on how to: 
o Implement effective characteristics and goals that promote satisfaction: 
Implement change that will result in success for all stakeholders; 
o Encourage high levels of support for the charter movement; 
o Embrace non-traditional school goals and characteristics that impact 
leadership, student success and support. and parental involvement. 
The bulleted items were very critical areas in determining the goals that niere effective in 
any attempt to produce success in all school entities, particularly those which take into 
account faculty and staff, parents. and students. 
Purpose 
Although several school reform initiatives have been implemented in school 
districts across America, this case study focused on the charter reform movement and its 
unique efforts to enhance the satisfaction of the education experience fol African 
American middle class populations The primal) pulpose for this study mas to examine 
hott satisfied teachers. parents. and students are with their charter school based on the 
school's goals to: (i) Enhance student enthusiasm for learning in the pursuit of better 
academic performance; (ii) Enhance teacher enthusiasm for learning and teaching so as 
to bring more innovative instructional strategies into the classroom; (iii) Encourage 
students to become more involved in their communities, now and in the future, as adults. 
by educating them about complex, real-world issues; (iv) Make students gain an 
appreciation for how their community and natural surroundings relate to one another; (v) 
Enhance student understanding of the real-world consequences of political decisions, 
thereby increasing their interest and participation in the political process; and (vi) Teach 
students to act responsibly and consider environmental implications of business 
decisions. 
There has so far been an insufficient amount of studies that present data from 
teachers', students', and parents' perspectives, and examine how these groups contribute 
to the satisfaction of a successful charter school. 
Research Questions 
The research question that guided the study was: Do chalter school goals provide a 
framework to identify and measure stakeholdel satisfaction? Four specific ~esearch 
questions were used to develop the response to this guided research question and will be 
used to dekeiop a theme as a result of participants' responses. 
1. What is the satisfaction level in the performance of the 
charter school perceived by students who attend the charter school 
examined in this study? 
2. What is the satisfaction level in the performance of the 
chaster school perceived by parents who have children u ho attend the 
charter school? 
3 What is the satisfaction level in the performance of the 
chaster school perceived by teachers who are employed at the chaster 
school? 
4. What is the satisfaction level in the performance of the 
overall charter school perceived by stakeholders? 
Significance of the Study 
For more than twenty years, the measure of a school's success has relied solely on 
standardized test scores and not many other factors could be identified as contributing 
factors to student achievement. When measuring achievement, studies typically compare 
norm references tests (NRT), such as the Stanford Achievement Test- Night Edition 
(SAT-9) and the Iowa Test of Basic Skills (ITBS). The Criterion Referenced Test 
(CRCT) has also been used to measule states' assessments of learning standards 
(Holmes, Desmino, & Rupp, 2003). 
Although these standards listed above are still common ways of assessing how 
well a school is doing, they really may not measure any other crucial factors in 
determining achievement levels including, for example, the overall success of a school. 
In addition, there is not adequate literature. which examines other factors of correlates to 
school success and achievement as it relates to stakeholder satisfaction of a middle class 
African American charter school. 
Statement of the Problem 
Many inclusive African American public schools must have a concentration on 
the existing inequalities in our education system that evolves around the ills of black 
children It is imperative to constantly work on the goals that include strategies, reform 
models, and initiatives that can make the difference for children of color to succeed. In 
establishing a vision, mission, and goals, public schools must have the responsibility to 
invoke a difference and momentum of change that results in improved academic 
achievement for all children, including African American students. The role of any 
public educational agency is to understand and attempt to combat the school dilemmas 
that prohibit or delay students flom effectively and successfully acquiring student 
learning (Noguera, P, 2002). 
The piactice of establishing a vision, mission, and goals for the chai-ter school 
undel study can be viewed as satisfactory so far, in telms of its quantitative data. All 
students attending the charter school are evaluated using a Norm Referenced Test, the 
Iowa Test of Basic Skills (ITBS) and the Criterion Referenced Test (GCRCT) to create 
baseline data to identify both students with deficits and also those who are meeting and 
exceeding academic standards The Annual Measurable Objectives (AMO) expected in 
Reading, English, and Social Studies were achieved not only with students who 
participated and were required to take the test, but they were also achieved with 
exceptional student results. However, Annual Measurable Objectives in Science and 
Math were not achieved and were below the state's minimum average. 
The school performed above the state level in most academic areas in 2005-2006 
including 100% of first graders who met and exceeded standards in Reading, 93% who 
met and exceeded standards in English, and 100% who met and exceeded standards in 
Math. Other GCRCT results include additional grades surpassing the state average, such 
as the following percentages of students who met and exceeded standards: 91% of fourth 
graders in Science, 90% of fifth graders in Reading, 95% of fifth graders in 
EnglisWLanguage Arts; and 100% of fifth grade students in Math. In addition, 100% of 
sixth graders met and exceeded standards in Reading , while 96% percent of sixth graders 
met and exceeded standards in English language Asts; and 100% and 94% of seventh 
graders met and exceeded standards (surpassing the state average) in Reading and 
English respectively. Other academic areas that showed success included the fact that 
80% of students met and exceeded standards in other content areas. In Reading, 86% of 
second graders met and exceeded the required standards. while 82% met and exceeded 
standards in English, and 80% met and exceeded standards in Math. Another grade that 
soared above 80% was the fifi-h grade in the subject area of Science with 85% students 
who met and exceeded required standards. 
For school year 2006-2007, there were also many improvements that took place 
and contributed to students meeting expectations in the subjects of English and Social 
Studies. The data revealed that there have been significant gains in students meeting and 
exceeding standards. For example, in Reading: 97% of first grade. 88% of second 
graders. 73% of third graders, and 88% of fourth graders. 90% of fifth graders, 96% of 
sixth graders, and finally. 79% of seventh gradeis met and exceeded standards (providing 
an overall total average of 88% of all students who met and exceeded standards in 
Reading at the charter school). In Math, there were minimum improvements made with 
students who met and exceeded standards, including 80% of first graders, 74% of second 
graders. 77% of third graders. 77% of fourth graders, 70% of fifth graders and finally. 
88% of sixth graders. However, these math scores were lower than the average Math 
scores in the state of Georgia. The average Science score for the charter school was 55%, 
which was also significant15 lower than the states' average Science scole. Social Studies 
and English were significant highlights for the academy with an overall average of 89% 
and 85% respectively of all students who met and exceeded standards. 
Although many of the standardized chaster test scores have increased and 
suipassed many public scores, the public school entity has not responded to the high 
demands of better schools as quickly as parents and public school critics would like, so 
the chaster movement has been the catalyst of change The charter school movement has 
been spreading across the countiy in the last twenty years at an alaimingly fast pace 
Proponents say that these charter schools work because they are free from the 
bureaucratic monopoly, which exists in the traditional system. The charter schools can 
develop innovative and unique curricula that can serve the students' particular needs and 
adhere to the student achievement goals stipulated in the charter (Schneider. 2006). 
Many of the stakeholders of the charter movement. such as parents, students, and 
teachers, are aware of the limited resources that may negatively affect the charter school. 
Because charter schools are still in their infancy stage, only a limited number of studies 
on charter schools focus on parental, student, and teacher satisfaction in reference to the 
school's goals. Further review of charter schools is needed to evaluate this lack of 
support variables. 
CHAPTER I1 
REVIEW OF LITERATURE 
Introduction 
Merrian (1 998) noted that, "In addition to providing a theoretical framework or 
foundation for the problem being investigated, the literature review can truly demonstrate 
the present study advances, refines, or revises what is know-n " (p 123) The review of the 
literature in this case study will outline what is presently known about the charter school 
movement and process. This section is organized into 4 categories 
Section I: School Choice and Charter Schools 
Section 11: Historical Perspective of Charter School 
Section 111: Charter School Structure and Program 
Section IV: Charter School Satisfaction and School Characteristics 
Section I: School Choice and Charter Schools 
Definition 
At its most basic and uncontroversial, school choice is a reform movement 
focused on affording parents the right to choose which school their child attends. With 
that said, the concept and issues surrounding choice are anything but uncontroversial. The 
variety of choices offered to parents creates many varied opportunities, such as private 
choice and public choice. 
Private choice, which allows parents to use government-f~inded vouchers to send their 
children to private schools focuses on an array of concerns about parents' and students' 
rights, church-state separation, and the standards f public education. Another form of 
school choice, public school choice, in its varied forms, gives parents the option of 
transferring their children from traditionally low performing public schools to other better 
performing public schools which enforce higher standards. 
Type of School Choice 
Intradistrict choice: Allows parents to choose schools from within 
the district and outside of district lines. 
Charter schools: Public schools that are granted a charter by local 
school district and LEA. Charter schools have autonomy and 
innovative curriculums and abide by a yearly charter. 
Magnet schools: These public schools offer a particular program 
of study or a focus, and it is oftentimes located in an undesirable 
area. 
Voucher plans: Funds are directed from the federal government to 
allow parents to choose selected schools. 
Controlled choice: Families can choose selected schools but cannot 
interfere with the district racial. socio-economic, and gender status. 
(Cookson, 2004) 
Rationale 
As a part of school reform, school choice is becoming a viable option for parents 
who are dissatisfied with public education and want alternatives for their children. In the 
ongoing debate over school reform, parent choice is considered at the forefront (The 
Urban Review, 2000). An associated poll indicated that more than 60% of respondents 
believe that parents should have the opportunity to have the right to choose schools for 
their chiIdren (Carnegie Foundation for the Advancement of Teaching, 1992). Public 
education continues to be scrutinized and debated in an attempt to seek improvements 
within the present structure. Research shows that failing test scores, rising drop out rates, 
and decreasing literacy levels are all major concerns among parents and education 
leaders; and Americans have lost faith in public school. compounding the fact that there 
has been a steady decline in confidence over the past twenty years (Loveless. 2004). For 
this reason, school choice is becoming increasingly popular. 
We are now in the second generation of debate on school choice. During the first 
generation, discussion focused on the economic goal of market efficiency. Proponents of 
the market approach have a dismal outlook on the condition of education. They place 
primary blame on a monopolistic system that limits government support to public 
schools. where ninety percent of our students are enrolled. They advocate a radical re- 
stlucturing of education so that parents would be able to send their children to non-public 
schools at government expense. Thej believe that market competition ~bould result in a 
better quality of education for all students. isolating low performing institutions as 
parents have the opportunity to select from a wider array of offerings (Vitieerei, 2004). 
The second generation of discussion has focused on an equity model Advocates 
of this approach define the probiem in education more sharply, and see choice as a 
mechanism for improving educational opportunities for under-served communities, 
primarily low income racial minorities whose children attend failing schools. Rather than 
make government supported choice available to all, proponents of the equity model, now 
more popular among reformers. advocate vouchers to disadvantaged children 
Competition between schools, choice supporters also say, bas led to school 
accountability. For this reason, school accountability will enable individual schools to 
experiment with different educational approaches and design models to find a way to 
work with their stakeholders (Raywid, 1992) As a result of experimentation of design 
models and innovative strategies, proponents argue that schools will step away from a 
one-size-fits-all education model. They also contend that offering parents the right to 
choose increases parental involvement in schools (Agui~re, 2000) 
In addition. school choice supporters contend that it helps low performing and 
low income students. As Howard Fuller, chairman of the Black Alliance for Educational 
Options and a supporter of school vouchers, sees it. "The only people who are trapped in 
schools that don't work f o ~  them or their parents are the poor We've got to create a bkay 
where the poorest parents have some of the options" (Garrett. 200 1 ) (p. 67). Unlike more 
affluent families. poor families cannot choose to buy homes in comn~unities that hate 
good schools, and two recent studies have found that choice programs have positive 
effects on lorn income families (Greene, 2000; Witte, 1999) 
A recent study of Florida's McKay Scholarship Program claimed that charter 
school choice has been beneficial and proactive in educating special education students 
(Salisbury. 2003). Private school scholarships were provided to meet the needs of public 
education students with disabilities in 2000 and 2001 to more than 8,000 students. 
However, while promoters of this school choice opportunity praised the luxury of 
innovativeness and autonomy that the charter school choice provided, opponents were 
very skeptical of the parents who were going to be informed that they could take 
advantage of the autonomy provided. Some researchers were concerned that certain 
types of parents were more likely to exercise choice and leave their neighborhood 
schools, reinforcing social-class inequality (Fuller, Elmore, and Orfield. 1996). While 
proponents increased school accountability as a byproduct of school choice reform, 
opponents found the economic-based free-market theory to be problematic in the public 
education realm (Henig, 1997). Essentially, they do not believe that allowing schools to 
fail will help the system overall. 
Critics of school choice argue that choice will cause the system to fail the children 
who are not lucky enough to reinoke themselves fiom a low-performing school and will 
therefore "pit student against student and family against family in the struggle for 
educational survival" (Cookson. 1992) Opponents also wort-) about the potential loss of 
financial support for failing scl~ools If students mobe fi0111 a failing school in one 
district to a school in another district, the original district tvill lose valuable per-pupil 
funding. The loss of funding at the district level can hurt the already struggling school, 
one study found (Lyons, 1995). Some opponents of school choice also question whether 
it can be successfi~lly implemented, especially in urban systems. "A student's leap from 
one sinking school will not culminate automatically in a safe landing somewhere else," 
writes Randy Ross, the chairman of the Cross-City Campaign for Urban School Reform 
in Los Angeles. In many large urban school districts, students who want to opt out of 
failing schools will have few other choices (Ross, 2002) (p. 1 12). 
Choice proponents claimed a recent victory when. in June 2002, a landmark 
ruling of the U S. Supreme Court held that a state-enacted voucher program in Cleveland 
did not violate the U.S. Constitution's prohibition against government establishment of 
religion (Zelman v. Simmons-Harris, 2002). In addition, the passage of the "No Child 
Left Behind" Act of 2001 officially introduced public school choice into federal law 
The regulation states that parents with a child enrolled in a school identified as in need of 
improvement can transfer him or her to a better-performing public school or public 
charter school (No Child Left Behind Act, 2002). In 2003, the federal government 
awarded $I .3 million in grants to three pro-voucher education organizations to 
disseminate more information to the public about the choice provisions in the law. 
Public school choice is gaining popularity at the state level. The Ed~lc~ition 
Week's Qual~ty Cor~nts (2004) report found that 34 states. compared to 32 states the year 
before. have open-enrollment programs in place. and 40 states and the District of 
Columbia allow charter schools. More than 2500 charter schools are in operation in the 
United States However, while the No Child Left Behind Act orders that school choice be 
made available to students in failing schools, as of fall 2002, few students had taken 
advantage of the option. Officials attribute the lack of participation to the fact that urban 
districts have few available spaces in higher-performing schools and rural districts often 
have no alternatives at all for students in low-performing schools (Robelen, 2002). 
Although debate on the merits of private school choice rages on, some researchers 
contend that choice has become ingrained in the psyche of American public education 
and is here to stay. A recent report by The National Working Commission on Choice in 
K-12 Education (2003) suggests the need to shift the choice debate fiom whether choice 
is good or bad to how it can be employed effectively. through adequate funding and 
targeting of efforts. 
Section 11: Historical Perspective of the Charter School 
Charter School hfovement 
The charter school movement begins with collective reform expressions 
including, alternative schools. site-based management, magnet schools. public school 
choice, privatization, and community-parental empoweiment The radical need for 
change in public education was a catalyst for the reform movement for charter schools 
(Weil, 2000). All stalteholders in the public sector were contributors of the charter 
movement. Administrators. teachers. parents and the community have played a critical 
role in school reform, but what was absent has been the student's voice (Malley, Basic. 
Beck, Tavra, Feric, Conway, 2003) With all the aforementioned stakeholders having 
valuable input in the charter movement, the term "charter" may have originated in the late 
1970s with a New England educator, Ray Budde Mr Budde first began the charter 
phase with suggesting that teachers in a local school be provided with a charter to be 
innovative, creative, and untraditional in their approach to schooling kids (Budd, 1996). 
Another significant contribution to the charter concept was Albert Shanker As a former 
educator and leader of the American Federation of Teachers, he gained popularity with 
suggesting that a charter be permitted to exist in an entire school district with teacher 
rtnion representatives and leaders (Shanker, 1988). Not yet approved by the vast majority 
of educators and parents, but by a small percentage of reformels. Philadelphia initiated 
charter models of schools-within-schools and called them "charters". Many of the schools 
within a school were offering choice to its constituents (U.S. Charter Schools. 2007) with 
the two basic ideas and formations of the charter movement: autonomy and innovative 
pedagogy (A Study of Charter Schools, 1997). The first, autonomy, is affected by 
gaining waivers from many of the procedural requirements of public schools. The second 
is that they will use innovative pedagogy 'To justify their waivers and autonomy, they 
are supposed to produce results superiol to non-charter schools Charter schools are 
rarely closed for pool academic performance As originally conceived. the ideal model 
of a charter school as a legally and financially autoiiomous public school, without tuition, 
religious affiliation, or selective student admissions fiould operate much like a prix ate 
business that is free from many state laws and district regulations, and accountable more 
for student outcomes rather than for processes or inputs. Opponents of chaster schools 
suggest that this accountability is rarely exercised, and that the more lax requirements for 
chaster schools result in fewer qualified teachers than at their traditional public 
counterparts. The rules and structure of charter schools depend on state authorizing 
legislation, and differ from state to state A charter school is authorized to function once 
it has received a charter, a statutorily defined performance contract detailing the school's 
mission, program, goals. students served, methods of assessment, and ways to measure 
success. The length of time for which charters are granted varies, but most are granted 
for 3-5 years Charter schools are meant to be held accountable to their sponsor from a 
Local School Board, State Education Agency, university, or other entity to produce 
positive academic results and adhere to the charter contract. 
Defining Charter Schools 
There are varied and unique types of charter schools. These are known as State 
Charter Schools, Local Education Agency (LEA) Charter Schools, Start-Up Charter 
Schools, and Conversion Chaster Schools. A Conversion Chaster School is an existing 
public school that has obtained chaster status. After its conversion status, the school is 
now governed by itself, the local board of education. and the State Board of Education. 
The charter is governed solely by the local and state board as a third pasty to the contract 
A Start Up Charter School has been established by plivate organizations, state entities, 
local entities or individuals. 7 his type of chaltel school is operated under the chaster 
petition. its local boald of education. the State Board of Education. with the state board as 
a third party to the contract A LEA Startup Chaster School is one that is created by the 
local educational agency in the respective state. This charter school operates under the 
terms of the charter and it is managed by the charter petitionel. the local board of 
education and the State Board of Education. A State Chartered Special School is a State 
Board of Education approved public school. A State Charter petition becomes approved 
if the local board denies the original charter that was submitted to the local board 
Howevel, a conversion charter may not apply to become a State Chartered Special 
school, (Plucker, Eckes, Rapp. Ravert, Hanson Makel, 2006). Many provisions have 
been made for the establishment of charter schools, especially with the conversion of a 
public school to a charter one. With the increase in public choice, many types of charter 
schools exist in America. (Table 1)  reveals the significance of choice and most 
importantly, school choice for charter schools in America. 
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111. Charter School Structure and Program 
Adnzissions 
Students are oftentimes admitted to charter schools based on application 
submission and enrollment phases and or guidelines (Center for Evaluation & Education 
Policy. 2007). If more applications are received than space is available, then the name 
goes into a lottery phase. A charter school must not have an admittance policy. therefore, 
giving all students an equal chance of being selected. 
Cha~ter schools are becoming increasingly popular due to low pe~formance 
results. the No Child Left Behind program, and other concerns that parents have uith 
traditional public schools For this reason. admissions to charter schools can be 
implemented carelessly School admissions must be governed if it is to truly service 
the students and parents who are benefiting from the choice. With the onset of charter 
schools in the early 1990s, many felt that the charter movement would create an elitist 
system (Fulrer, 1991) However, most of the enrollment and admissions of charter 
school students is comprised of minority students. Federal figures reveal that the 
enrollment of charter schools across the country do reflect a higher percentage of 
minority students than does the public school sector. (Nathan, 2006). Data in Table 2 
indicate the percentages of minorities in charters compared to those of minorities in 
public schools. The data below shows that 44.7% of white students and 55% percent of 
minorities are enrolled in charter schools. 
Table 2. 
2006 RnceIEthnicity ojStzldents in District crnd Charter Pzlblic Schools 
R.ace/Etl~nicity Elementary Elementary Secondary Charter 
Public Charter Public 
White 61 4 44.7 66 6 48.9 
African American 18.1 3 1 15 21.8 
Hispanic 15.7 19 5 13.3 22.7 
Asian/ Pacific Islander 3.6 '7.3 3 . 3  3.9 3.1 
Native American 1 2  1 5  1 2  3 5 
Source U S Department of Education. National Center on Ed~lcation Statistics (2006) 
cc.o~~rztcrhrlzt~ of C ' h ~ i r f e ~  SchooEr 
In these times of high stakes school performance and oversight, accountability 
and how it is measured is a top priority for charter schools and their constituencies. 
Charter school revocations and non-renewals are on the rise. Charter-granting agencies 
are facing increasing political scrutiny regarding their oversight capacity. in addition, 
more and more charter school boards and staffs are recognizing the importance of 
evaluating their own performance as a means of improving the quality and satisfactions 
of their schools (Hess, 2004). 
To assist charter schools and charter-granting agencies in meeting the increased 
demand to measure and monitor charter school performance; a highly effective 
accountability system has been established to provide clear guidelines, as well as criteria 
and evaluation tools, to measure the achievement accountability One evaluation tool to 
measure a school's is achievement levels is the federal law, No Child Left Behind 
Howevei, this same tool to measuie the performance of traditional schools and create 
accountability has been the cataIyst for the creation of more charter schools Some 
suggest that implementing more innovation and creating more competitiveness among all 
schools would increase student achievement (Administration, 2007). The impact of 
chaster schools and their more rigid accountability requirements could have a major 
impact on the U S. education system 
The lenewal revocation process for chartel schools is anothe~ accountabilitj tool 
to measure academic achie\ement and performance. According to Eckes. Pl~lcker, and 
Benton (2006), 194 schools' charter renewal was revoked as of the fall of 2002. This 
occurred in thirty two states across the United States. The variety of revoked renewals 
for a charter consists of failure to meet conditions on the contract of academic 
improvements, fiscal responsibility and management, or not meeting statutory 
requirements of the state. 
As the renewal process is a high stakes one for accountability, stakeholders also 
hold the charter schools' accountability, which is the fulcrum upon which chartering 
moves the public education awareness. Charter schools are accountable to many people 
and entities in three areas: the market, which consists of students and parents; the internal 
constituencies, which consist of the school staff. education service providers, and the 
local governing board; external constituencies, which consist of the authorizer. state. 
federal, and other entities as donors, the local community and perhaps the media (Policy 
and Program Studies Service. 2004). In market accountability, charter schools are first 
accountable to their student and peer constituents. No other chalter can really survive 
without attracting and retaining students. In many ways, data eniollment, satisfaction, 
and letention serve as indicators of a market based accountability (IJ.S.Governmenta1 
Accountability Office. 2005) 
The three internal constituenciesS which help to keep charter schools accountable, 
are the teachers and staff, education service providers, and the governing board. Charter 
scl~ools must provide teachers and staff with adequate professional opportuilities and 
con~pensations to be competitive with the more f~inded and resourceful public schools. 
Often times, charter schools have teachers and administrators serving on governing 
boards or various school committees. These persons help to shape the voice of policy and 
ensure that the school is adhering to goals and objectives in the stated charter. Another 
important relationship of accountability is between the school and the Education Service 
Providers (ESP). According to the U.S. Department of Education (2004), many charter 
schools have viable relationships with agencies that monitor the compliance with 
regulations, progress towards their charter and student academic performance Finally, 
the charter school staff is accountable to the school's governing board The governing 
board consists of trustees who have the legal responsibility for the charter terms, and 
meet on a regular basis to review programs. performance, operations and finances. More 
than 60 percent of charter governing boards monitor staff performance. attendance, 
parent satisfaction, student discipline, safety, instructional practices. test scores, and other 
indicators. 
The last of the accoulltability levels for charter schools consists of the external 
constituencies, which include the authorizers, the state and federal government. and 
donors. The main purpose of this group is to ensure that they serve the public's interest. 
There ale thee  distinct phases that are the sole responsibility of the authorizers: the 
apploval phase of the charter, o\.ersight phase of the charter, and the renewal phase of the 
charter (Hendrie, 2005). Figure 1 illustrates the lebels of the chalter accountability 
structure that exists within the charter school structure This figule also depicts the 
organization of accountability within the cornerstone of the charter idea Because charter 
schools have greater autonomy than traditional public schools, they have greater 
accountability to the public if they fail to accomplish their stated educational and 
financial objectives. 
Figure I Charter School Accountability Organizational Chart 
Funding Allotnzent 
The charter school has limited access to local and state f ~ ~ n d i n g  across America. 
Most charter schools are non-profit organizations, therefore, having to use most of their 
funds to secure, furnish, and maintain facilities out of their. operating budgets (Besline & 
Fulton, 1996). Many state laws provide significantly lower than full f~~nd ing  to public 
charter schools. Others place heavy restrictions on charter school funding by making 
funds unpredictable, delaying payments to schools. leaving it to the discretion of districts 
to determine how much they will pay their competitor charter schools. preventing local 
tax revenues fiom flowing to charter schools. and making charter schools dependent on 
specific appropriations by the legislator each year. According to the Common Core of 
Data (2003), district charter public schools receive an average of $5,688 00 per pupil in 
operating dollars. The district public schools receive in contrast an average of $8.529 00 
for operating expenses. This is a difference of $2, 84 1.00 or 33 percent less for charters. 
A separate study conducted by the Legislative Office of Educational Oversight in 
Ohio found that per-pupil operating funding foi chartel schools is about 9% less than that 
for district public schools. However, since 16% of charters' annual budget is spent on 
facilities and expenses, the percentages of operating dollars available for instruction are 
further reduced (Center for Education Reform. 2004). According to the Georgia Charter 
School Act of 1998, all charter schools are included in the allotment of funds that are 
provided to the local school system. The local school district and State Board of 
Education are required by legal legislation to treat charter schools no less favorably than 
other local schools with the provision of funding for basic services (Waldman, 2004). 
The charter school is expected to receive federal funds for special education programs 
based on the eligibility of students that it serves. All other funds are expected to come 
from independent sources Due to the lack of financial resources that ale provided to the 
public charter schools, much debate has been centered on pui-posef~ll intent to sabotage 
the efforts of the charter movenlent and more 
research is needed to evaluate the detriment that the lack of funding has on long term 
stability of charter schools across America 
Politics of Chartering 
Chartering authorities who are authorTzers may legally issue such charters. which 
differ from state to state, as do bodies legally entitled to operate under such charters. 
Often it is the state board of education which authorizes charters In other states, local 
school districts may be authorized to issue charters. Charter initiated bodies, the intent of 
which is to opelate charter schools, may include locals school districts, initiations of 
higher education, non-profit corporations, and for profit corporations. The states of 
Michigan and California allow for profit corporations to operate charter schools. Some 
educators are concerned that for-profit charter schools are inherently flawed as they 
divert part of the funding that in a traditionally public school would be spent entirely on 
education to maintain profits. For profit charter schools rarely outperform traditional 
schools even when they receive higher funding. 
Charter school funding is dictated by the state. I11 many states, charter schools are 
funded by transferring per-pupil state aid from the school district where the charter 
student resides. The Federal Elementary and Secondary Education Act also authorizes 
f~mding rants for charter schools. Additionally. charter schools may receive funding 
from private donors or foundations. 
As Minnesota forged fol ward \\iith officially adopting what is the first chapter in school 
law in 1991. the state passed the first chartel school law. with the Golden State of 
California following suit in 1992 ( Darer, 2002). Soon afier. 19 other states passed charter 
lams to implement change in public education. In 2003, that number increased to 40 
states including Puerto Rico and the District of Columbia (Dorer, 2002) 
Charter schools are one of the fastest growing innovations in education policy, 
enjoying broad bipartisan support from governors, state legislators, and past and present 
Secretaries of Education. In his 1997 State of the Union Address. former President 
Clinton called for the creation of 3,000 charter schools by the year 2002 (Rotherstein, 
Farber. & Corson, (1998). In 2002, President Bush called for $2000 million to support 
charter schools (Patterson, 2001). In his proposed budget. he allowed for another $100 
million for a new Credit Enhancement for the Charter Schools Facilities Program 
(Patterson 2001). Since 1994, the U.S Department of Education has approved grants to 
support states' charter school efforts. starting with $6 million in fiscal year 1995 
(Patterson, 20 1) 
Charter Schools and Special Edt~cation 
As charter schools enroll an incleasing number of public school students 
throughout the United States, they provide services to a growing number of students in 
various disability categories as well (Hawkins-Pammer, 2000). Parents exercising school 
choice have placed their children with disabilities in charter schools throughout the 
country (Hawkins-Pammer, 2000). 
According to a four year report on the state of charter schools by the United States 
Department of Education, charter schools at that time generally were serving a slightly 
lower percentage of students with disabilities than those served by all other public 
schools in the charter states (United States Department of Ed~lcation, 2000). Overall, 
study results indicated that charter schools enrolled three percent fewer students with 
disabilities than the public schools in the states where chalter schools have been 
implemented. However. the study indicated that the percentage of students with 
disabilities in charter versus traditional schools varied considerably from state to state and 
charter schools in some states actually enrolled more students with disabilities than their 
traditional counterparts (Estes, 20000). 
Legally, charter schools, like their traditional public school counterparts, are 
required to provide services to students with disabilities (United States Department of 
Education. 2000). All school choice options, including charter schools, are subject to the 
14 requirements of the Individuals with Disabilities Education Act, the Americans with 
Disabilities Act, and Section 504 of the Rehabilitation Act of 1973 (Estes. 2000). 
While research on students with disabilities in charter schools is very limited, some 
advocates, researchers, and comlnentators hate expressed concerns that students with 
disabilities have not always received legally mandated selvices in charter schools (Estes, 
2000). Among the areas discussed were accessibilit>. providing required serk ices in 
students' individualized education programs (IEPs), having certified professionals 
providing special education services. and students' being denied admission to charter 
schools by being counseled by charter school personnel not to attend, being encouraged 
to leave. or being suspended (United States Department of Education. Farber. 
2000). 
Farber (2000), an education reporter, described the treatment of a student with 
disabilities attending the Boston Renaissance Charter School, a Massachusetts charter 
school run by the for-piofit Edison Project. According to Farber, in 2000 the United 
States Department of Education's Office for Civil Rights ruled that the student's rights 
were violated through regular use of restraints. suspensions, and removal from class 
(Farber, 2000). The United States Department of Education study on disability found 
that administrators at approximately one fourth of the charter schools studied said they 
weie unable to serve students with certain disabilities and actively discouraged those 
parents from enrolling their children in the schools (United States Department of 
Education, 2000). This "counseling out" to discourage students from attending the 
schools usually occurred informally during initial meetings between the school and 
parents but one school required parents to sign a "Waiver of Responsibility" 
acknowledging that they are not equipped, nor do they offer, special education services 
(United States Department of Education, 2000). 
While accessibility was not an issue fully evaluated by United States Department 
of Education researchers. the> noted the presence of ramps and restiooms that were 
accessible to persons with disabilities (United States Department of Education, 2000). 
Researchers found that about two thirds of the schools visited at that time &ere 
marginally accessible in that there were no obvious physical barriers and at least one 
restroom was partially equipped for students using a wheelchair. The remaining schools 
were found to be inaccessible or had such limited accessibility that students in 
wheelchairs could not attend. 
Although research has indicated some concerns about whether charter schools are 
meeting legislative requirements, a significant number of students with disabilities are 
being served in charter schools (Lange & Lehr, 2000). While parents are exercising their 
choice to enroll their children in charter schools, there are very limited studies to date 
examining why parents have chosen charter schools for their children with disabilities 
(Lange & Lehr, 2000). Very little is known about the motivation for choice among 
parents whose children have disabilities. 
However, according to Lange & Lehr (2000) the reasons parents choose to place 
their children in charter schools have important implications at the policy level. 
These reasons have implications for two policy orientations inherent in the charter 
school and special education. Whereas charter schools seek to eliminate or reduce 
bureaucracy to provide students and their families with an appiopriate educational 
environment. special education seeks to ensure a free and appropriate education for all 
students through legislative regulation 
While feu studies have evamined palental ieasons for placing students with 
disabilities in charter schools (Hawkins-Pammer. 2000), there are some studies that have 
indicated high levels of parental satisfaction with these schools. Additionally, these 
studies have indicated that parents of childlen with disabilities who placed their children 
in charter schools had a high level of dissatisfaction with their previous traditional public 
schools (Lange & Lehr. 2000). 
With the lack of research on special education students in charter schools and the 
reasons why parents place their children in those schools, Hawkins-Pammer (2000) 
conducted a survey of parents of disabilities in two charter schools in each of the 
following states: California, Arizona, Florida, Colorado. and Michigan. Results of that 
study indicated most parents cited dissatisfaction with their former school as the main 
reason they placed theil child in a charter school (Hawkins-Pammer, 2000). Their 
complaints mainly centered on academic features of the previous school. These same 
parents reportedly were generally satisfied with all features of their current charter 
school. except for transportation, and the five main features that influenced them to 
transfer to the charter school were: class size, academic programming, peer interactions, a 
nurturing environment, and the curricular focus of the new school (Hawkins-Pammer. 
2000). 
Additionally. at least 90 % of the parents of students with disabilities reported ' 
being satisfied with the follouing aspects of a charter school teachers, cuiriculum, 
school administtatois, academic expectations of the students, home-school 
communication. palent involvement, support services, and student discipline (Lange & 
Lehr, 2000). 
However, all parent comments in the area of transportation at the charter schools 
were reportedly negative. Results were similar to the Hawkins-Pammer ('2000) study in 
that 80 % of parents of students with disabilities cited dissatisfaction with the previous 
school as the reason for the transfer (Lange & Lehr, 2000). 
Researchers noted an interesting observation regarding parental perceptions of 
services for students with disabilities in the charter school While parents reported that 
their children received a high level of special education services in charter schools, 
charter school directors generally reported that the charter schools were in fact offering 
fewer special education services than their traditional public school counterparts (Lange 
& Lehr, 2000) In fact, 88% of the 16 charter schools studied did not have a special 
education teacher available to provide services (Lange & Lehr, 2000). Additionally, 
directors reported a more limited continuum of services available in the charter schools, 
as only 44 % of the schools indicated they had the ability to offer both resource room 
services as well as serving students with disabilities in the general education classroom 
with a special education teachel (Lange & Lehr, 2000) 
The study authors stated that the discrepancy between parent perceptions and the 
reality of services available raised some interesting questions about what parents 
consider important (Lange & Lehr. 3000) Sutwe) responses and comments 
from pa~ents of students uith disabilities who attend chattel schools suggest that parents 
may be interpreting 'good service' as one where their child receives individual attention. 
and staff members respond to their concerns and needs. 
Section IV: Charter School Satisfaction and School Characteristics 
Sttrdent Sutisfaction 
Comparing their current school to their previous experience in a traditional 
school, students rank the charter school as superior in several areas A higher 
percentage of students found charter schools superior in providing smaller classes, caring 
teachers, good teachers, teachers who provide personal attention, and a principal who 
cared about his or her students (Barrett, 2002). Charter school students also tended to 
rank the char-tei schools at about the same level as traditional schools in areas such as 
feeling safe, feeling a sense of belonging, and the level of order in the classroom. There 
were some differences between charter schools serving predominantly at-risk students 
and other charter schools. However, students in schools serving predominantly 
at-risk students tended to give higher marks to char-ters, rather than traditional schools. in 
areas such as providing interesting classes, offering a choice of classes, and being located 
close to home (Barrett, 2002). 
Students in charter schools, ~esponding to a paper and pencil survey, indicated 
that they tended to be satisfied with their experience in charter schools. with about 5 5  % 
giving their charter school a grade of either A or B Of these students, 53% also u 
indicated they were satisfied with their charter school experience while 3 1 % were very 
satisfied (Barrett, 2002). 
Students also were asked if they would return to the charter school the following 
school year About 44% of those students who were not graduating said they would 
return, about 34% were undecided, and about 22 % indicated they would change schools 
(Barrett. 2002). Howevei, students in schools mainly serving at-risk students indicated 
they were less likely to return to the charter schools. About 36 % of those students 
indicated they would switch schools, 32 % said they would return to the charter. 
and approximately 32 % were undecided. Study authors cautioned, however, that several 
charter schools in this category serve adjudicated students and for them not returning to 
the school is an achievement (Banett, 2002). Despite the fact that, overall, charter 
schools seem to receive strong support from their students, research results indicate that 
student satisfaction with charter schools has declined over the five years of the study 
(Barrett, 2002). 
Researchers also examined the reasons why students chose charter schools and 
their plans upon leaving school. Approxin~ately 3 1 % of students in charter schools 
indicated that they made the choice to enroll in a charter school on theil own, while about 
28 % indicated attending the charter school was their family's idea, and about 28 % said 
student and family made a joint decision The main reasons that students indicated that 
they chose the school was because the classes fit their needs better and they got more 
attention from teachers (Barrett. 2002). Following graduation from the charter school, 
about 43% of the students intended to attend a four-year college, about 12 % intended to 
get a job. and about I 1% planned to enroll in a communitj college (Barrett, 2002). 
Parent~il Scitisfiction 
What really is significant to the success of a charter school are the parents' 
knowledge of and contribution to the charter school, as well as the advantages and 
attributes of the school. In a recent study, Weiher (2002) conducted interviews via 
telephone of parents of students in charter schools and also of a comparison group of 
parents who had children in traditional public schools in areas that also had charter 
schools Parents of students in charter schools indicated that they were most likely to 
learn of their child's charter school from friends or relatives. Parents in the comparison 
group who were aware of charter schools also were most likely to learn of the school in 
this manner However. each year, the majority of charter school parents in the 
comparison group indicated that they had never heard of charzer schools (Weiher et al., 
2002). Researchers observed that the fact that a majority of respondents indicated on a 
yearly basis that they had not heard of charter schools may be significant It seems the 
public is not aware of open-enrollment charter schools even aftel the schools have been 
in operation for five years (Weiher et a1 , 2002. p 64) 
Parents also indicated the school attributes that wele the most important in 
enrolling their child in either a charter or traditional public school. 0 ~ e r  the five )ears of 
the study, parents indicated that high test scores. teaching moral values, and better 
discipline were the three main reasons they enrolled their children in charter schools. 
Comparison group parents were much more concerned about school safety, giving it the 
highest ranking in year five of the study followed by high test scores and teaching moral 
values. In contrast, parents of charter school students never ranked school safety higher 
than fourth in their list of school attributes (Weiher et al., 2002). Charter school parents 
tended to give high marks to the charter schools. In year five of the study, about 62% of 
charter school parents gave their charter school a grade of A, about 28% gave the school 
a B, about 6% gave the school a C, about 2% gave the charter school a D, and about 2% 
gave it an F. This is in contrast to the ranking they gave their pievious schools. which 
they graded much lower overall. About 23% of charter school parents gave the previous 
school an A, about 35% gave that school a B, about 22% gave the school a C, about 1 I %  
gave it a D, and about 9% gave it an F (Weiher ,2002). Comparison group parents 
overall were not as pleased with the schools their children were attending. Only about 
28% of those parents gave their school an A. 43% gave their school a B, about 19% gate 
their schools a C, about 6% gave the schools a D, and about 4% gave their schools a 
grade of F Additionally, when parents wete asked to indicate whether they were very 
satisfied, somewhat satisfied. somewhat dissatisfied. or very dissatisfied with various 
characteristics of theil schools, charter school parents indicated a much higher degree of 
satisfaction with evely characteristic in the study than did their comparison group 
counterparts (Weiher, 2002). 
Parents in charter schools not only were more pleased with their school choice 
than the comparison group, they also tended to participate in their children's schools to a 
somewhat higher deg~ee  than parents in cornpalison traditional public school settings 
(Weiher, 2002) For example. in year five of the study, about 60% of parents in 
charter schools said they helped with fund-raising as compared with about 47% of 
comparison group parents, about 59% of charter school parents volunteered at school as 
contrasted with about 42% of comparison group parents, about 41 % of charter school 
parents attended school board meetings as compared with 32% of comparison group 
parents. and about 24% of charter school parents helped make program decisions as 
compared with about 17% of comparison g ~ o u p  arents (Weiher 2002). Both 
groups were fairly close in percentages of participation in the areas of attending parent 
teacher conferences with charter school parents at 80% and comparison parents at 
79.7%, and attending parent teacher organization meetings with charter school parents at 
69.4% and comparison parents at 68 4% 
Finally. parents were asked where their children would have attended school if 
they were not enrolled in the chalter school The largest percentage of 66% indicated 
their children would have been enlolled in neighborhood schools, another 12% reported 
their children would have attended private religious schools. and about 8% said they 
\vould h a ~ e  attended magnet public schools. Additionally, about 6% of the parents 
indicated the) would habe home schooled their children, about 5% indicated they would 
have sent their children to a private non-religious school. and about 3% of the children 
would have dropped out of school (Weiher, 2002). 
Stitdent Resztlt of Georgia Charter Schools 
Charter school researchers also examined the performance of charter school 
students in addition to looking at overall school performance (Shapley 2002) They noted 
that charter school enrollment dramatically increased in the period from the 1997-1998 
school year until 2000-2001. In the 1997 school year, there were 1,606 students in 
charter schools in Georgia and by the 2000 school year, that number had increased to 
37,636. ALSO, more than twice as many students were served in charter schools serving 
fewer at-risk students (25,728) in school year 2000 than schools serving predominantly 
at-risk students (Shapley, 2002). 
An examination of percentages of students in cha~ter schools serving mainly at- 
risk students revealed a trend toward higher percentages of students in charter schools 
serving predominantly at-risk students in schools that have been in operation for one 
yeal, which is about 32%, versus those in operation four or more years at 24 (Shapley, 
2002). However, even in schools in operation for only one year, about 70% of the 
students bere served in charter schools which do not serve mainly at-risk students. 
Despite a trend toward more students attending chal-ter schools serving mainly at-risk 
students, the overwhelming majority of charter school students could be found in schools 
serving students ccho are not mainly at-risk (Shapley. 2002). 
An analysis of student population by grade l e ~ e l s  and retention rates revealed that 
the pelcentage of charter school students enrolled in grades k-8 \\as similar to the 
Georgia statewide figures. with between 6% to 8% of students until about the 
ninth grade when charter schools served a higher percentage of students in each grade 
throughout high school (Shapley, 2003) Researchers noted, however, that charter 
schools served a larger proportion of students in high school grades. Retention rates by 
grade in Georgia charter schools were within 1% of those statewide except in grade one, 
where charter schools retained 1.6% compared to 5.8% statewide, and grade nine, where 
charter schools retained only 6.1% compared to 14.2% statewide (Shapley, 2002) Using 
the student as the unit of analysis, researchers determined that there was not a large 
difference in student success on the 2000 and 2001 administration of GCRCT in the 
subject areas of reading and mathematics between charter schools serving at-risk students 
and those with more advantaged students (Shapley, 2002) However, students in charter 
schools serving predominantly at-risk students scored about 5% higher in the area of 
mathematics than students in charter schools serving fewer at-risk students. Additionally, 
researchers noted that pass rates for both types of charter schools approached state 
averages. Researchers cautioned, however, that data analysis of student performance was 
based on an examination of student performance over time and involved longitudinal 
student data cokering 1999 to 200 1, so the number of students in some of the comparison 
groups was small (Shapley, 2002). When student scores were compared by grade level in 
2001. pass rates increased as non-charter school students moved into advanced grades 
except for grades 6 and 10 in reading and grade 10 in mathematics (Shapely, 2002). 
Their traditional public school counterparts pass rates tended to be lower in grades 3 and 
6 in reading when compared to other grades. although pass rates tended to be at least 10% 
lower per grade than traditional public school scores in reading In the area of 
mathematics. the tenth grade student pass rate for charter schools was 55.3% versus 
89 3% for students in traditional public schools. a difference of over 20 percentage 
points, The third grade student mathematics passing rate of 50% for charter schools was 
over 30% less than the 83.1% pass rate statewide. Mathematics passing rates tended to 
be at least 15 points behind statewide scores per grade (Shapley et al., 2002). 
Further. when student GCRCT passing rates were examined over years of charter 
school operation, researchers noted that larger gains in GCRCT passing rates from 200 1 
to 2004 tended to be associated with the length of time the charter school had been in 
operation (Shapley et al., 2004). For example, students who had been in charter schools 
serving mainly at-risk students that had been in operation four or more years showed 
about a 26% gain in scores in reading and about a 29% gain in math. The percentage of 
gain was less for students in charter schools serving a lower percentage of students at-risk 
(Shapley, 2004) 
Researchers also compared 2000 and 2001 percentages of passing GCRCT scores 
for students attending charter schools that were eithel start-up schools or charter schools 
that convelted from existing schools. The highest student passing rates here found to be 
in conversion charter schools serving predominantly at-risk students with pass rates of 
about 98% in both reading and math in 2001. a score which was higher than state 
averages. By contrast. in charter schools serving fewer at-risk students. scores were 
higher in start-up rather than conversion schools and the lowest pass rates were found in 
start-up charter schools serving at-risk students (Shapley, 2002) 
Finally, 2001 reading scores were analyzed for the four conversion charter 
schools serving mainly at-risk students One chartei middle school had by far the largest 
number of 298 students tested and a pass rate of 99% The lowest scores were in a 
charter high school, which had 18 students tested and a pass rate of 15.4%. Researchers 
cautioned that in terms of interpreting results where the student is the unit of analysis 
outcomes for student-level data analyses may be heavily influenced by individual 
schools, and that findings may not generalize to charter schools as a whole (Shapley, 
2002). 
EJfctive School Characteristics 
What constitutes a school as being effective is dependent upon the characteristics 
of the school correlated to its goals (Lezote. 1991). The research for effective 
characteristics is credited to Ronald Edmonds Mr. Edmonds implemented a unique 
study with several schools in California where he analyzed what was effective and what 
was not. Lawrence Lezote. anothel notable researcher. conducted a similar study that 
shows a colrelation of effective schools and effective qualities and/ or characteristics, 
originally created by the late Ronald Edmond and Lezotte (1991). Edmond's (1986) 
studj was initiated by a response to a federal paper. tvhich was wlitten by James 
Coleman (Nens Week, 1990). a prominent education researcher. to discuss the 
satisfactions of American education Effective schools research emerged in response to 
this controversial paper concluding that public schools did not make a significant 
difference. Coleman's Report (Equality of Educational Opportunity Report, Jansen, 1995) 
credited the student's family background as the main reason for student success in school. 
His findings proposed that children from poor families and homes, lacking the prime 
conditions or values to support education, could not learn, regardless of what the school 
did Edmonds, and other researchers. looked at achievement data from schools in several 
major cities where student populations were comprised of those from poverty 
backgrounds. Nationwide, they found schools where poor children were learning 
(Edmonds, B~ookover & Lezotte, 1996). Their findings contradicted Coleman's 
conclusion Edmonds, Brookover. and Lezotte (1 996) did not have any reasonable answer 
as to why certain schools made a difference and others did not. However, to address the 
issues in their study, successful schools were compared with si~nilar schools, in like 
neighborhoods where children were not learning, or learning at a low level. 
Characteristics describing both types of schools were observed and documented. The 
basic conclusioil of this comparative research was: 
Public schools can and do make a difference, even those comprised of students 
from poverty backgrounds. 
Children from poverty backgrounds can learn at high levels as a result of public 
schools.. 
a There are unique characteristics and processes common to schools where all 
children are learning. regardless of family background Because these 
characteristics, found in schools where all students learn. are correlated with 
student success, they are called correlates. This body of correlated information is 
now referred to as Effective Schools Research (1999). 
Replication research conducted in recent years reaffirms these findings and the 
fact that these correlates describe schools where children are learning and not 
schools where children are learning at a much lower level. This replication 
research has been conducted in all types of schools: suburban. rural, urban; high 
schools. middle schools, elementary schools; high socio-economic communities, 
middle class communities, and low socio-economic communities (Effective 
School Research, 1999) 
The correlates of effective schools mentioned above can be identified with 
~~nusually high achieving schools based on Lezote's (1 995) study. From his findings, 
Lezote also derived 6 characteristics related to the correlates: 
I .  An orderly environmentlsafe Environment 
2. Involvement of parents1Parental Involvement 
3. Respect for diversity in cultures and environments 
4 .  High cohesion and collaboration 
5. Principals providing abundant support for their teachers1 professional 
development 
6. Engaged active learning and academic successltime on task 
There are many positive characteristics or correlates that are associated with a 
quality school which enhances a community of learners and promotes achievement. 
Many families seek out charter schools because they seek to attain many of the qualities 
of effective schools for their own children. They have become more proactive in seeking 




According to Meniam (1998), a research study is best undertaken when there are 
present some ideas of what you cvant to do and what you want to know as the researcher. 
The theoretical framework in this study consists of the researcher's questions based on 
the satisfactory performance of a charter school as it relates to curriculum and instruction, 
professional development, parental participation, and engagement. These inquires will 
guide the case study that is going to be undertaken. The collective set of questions that 
will be posed by the researcher will be derived from the theoretical framework of the 
study. For the purpose of this study, the theoretical framework will synthesize the works 
of Heing, Hula, On, & Pedescleaux, 1999; Colman et all, 1966; Equality of Educational 
Opportunity Report, Jansen, 1995; Jansen, 1 995; Richard Murane, 198 1 ; and Reezigt, 
2000, and arrive at the following conclusions: The theoretical framework will provide an 
analysis of curriculum and instruction, engagement and shared governance, parental 
participation, and professional development to provide a structure for academic 
achievement as measured by stakeholders' perceptions. 
There are many highlights and emphasis directed towards the effective 
characteristics of a school: parent involven~ent, cull iculunl and instluction, professional 
development, engagement of teachers and students. and shared governance that could 
have significant impacts on student achievement. questioning the public overcrowding of 
schools, lack of success or achievement of its students, and limited options of students 
being exposed to a varied and challenging curriculum, school characteristics must be 
theorized, researched and initiated if the school house is to piogress as a viable hub for 
the community (Interview with Swift, 2006). The interest in improving the equity, 
efficiency, and performance of schools and the educational system has been a continuous 
and prioritized goal of the United States school system, which was initiated in the spirit 
of reform efforts as a result of the report of A Nation at Risk (1  983) The performance of 
schools and its outcome is inclusive of a school's satisfaction with respect to its focus, 
mission, vision, and goals. 
According to Hill, Foster, and Gendler ( I  990), a focused school with a consistent 
monitoring of goals improves the stiong commitment to parenting and the molding of 
student attitudes and values. Although the conventional reform efforts to improve 
schools have focused on three structural elements of school organizations such as core 
technology. organization, and goveinance, what has been consistently absent From the 
study of reform movements has been the comprehensive study of a school's mission 
statements and goals in order to create effective schools (Boiman. Hews, Overrnan, & 
Brown, 2003). The mission statement and goals play a significant role in school 
satisfaction that defines student achievement of organizational tasks. aims, and 
objectives. 
The mission of the charter school understudy encompasses goals of a technology 
and environmental focus. Its mission is thus to educate a student population about the 
essential need to consider environmental ramifications of technology and other business 
decisions. via a hands-on. community-oriented instructional currici~lum (L A.T E. Charter 
Petition. 2004) The school sets out to improve st~ldent achievement via a cur~iculum 
which: recognizes the important link between technology and the environment; promotes 
higher order thinking, critical thinking, problem-solving, and decision making skills; 
motivates students by offering a real world context for learning; engages learners in 
investigative, hands-onlminds-on, student-centered, and cooperative activities between 
industry and environmental groups; advances educational reform goals; correlates to state 
and national academic standards; considers the environment in its totality with the co- 
existence of business and the environment; and promotes continuous lifelong learning. 
In addition to its mission, the goals of the charter school also provide a 
conceptual framework for an effective school. The school initiated by this specialized 
charter believes that by utilizing a curriculum, which allows and encourages in-depth, 
hands-on study in the very community in which its students will live. it will serve the 
following 6 goals: 
(i) Enhance student enthusiasm about learning so as to perform better 
academically 
(ii) Enhance teachel enthusiasm about learning and teaching so as to bring 
more innovative instr~tctional strategies into the classroom 
(iii) Encourage students to become more involved in their communities, now 
and as adults, by educating them about complex. real-world issues 
(iv) Make students gain an appreciation for how their community and natural 
surroundings relate to one another 
(v) Enhance student understanding of the real-world consequences of political 
decisions, thereby increasing their interest and participation in the political 
process 
(vi) Teach students to act responsibly and consider environmental implications 
of business decisions 
According to Goal Theory (Maehr, 2001 ), goals operate in framing action, 
thought, and feelings. This is considered the dominant perspective on achievement. 
especially in the study of achievement in any educational setting. With goals designating 
a complex set of processes and specific competence of outcomes, the demonstration of 
competence is the objective. 
F~~rtherinore, based on previous theories, James Colman's (Colman et al., 1966) 
research studies suggested that school satisfactions' characteristics relied on large sample 
regression and analysis of school inputs and outcomes. For example, the James Coleman 
Study (Equality of Educational Opportunity Report, Jansen, 1995) measured the 
resourced cha~acteiistics of schools that were available and not h o ~  these resources were 
organized and used. Richard Murane (I98 1 )  reviewed that the resources of a school or 
"school matters" contribute to school achievement. and these are the primary resources of 
teachers and students. as well as the secondary resources, which are the physical 
facilities, class size, curricular and instructional strategies that all affect student learning 
through their influences and the behavior of teachers and students 
The framework of Figure 2 provides a clear understanding of '"school matters", 
the input relationship of parents, teachers. and parents and its affect on the variables to be 
analyzed: curriculum and instruction, parent par?icipation, professional development, 
shared governance. and engagement. This input process will determine the satisfaction of 
outcomes of political participation, achievement, motivation and enthusiasm, and 
environmental appreciation at the charter school as perceived by stakeholders. 
Stakeholders Inputs1 Goals /Mission Outputs 






Figure 2 Outputs of School Satisfactions as measu~ed by parent, student, and teacher 
inputs. 
The chartel school's secondai y resoulces of the curriculum and instruction, 
professional development, shared governance and engagement of both students and 
parents are vital to the success of its students For this reason, the technology and 
environmental leform efforts of the school have been dependent upon the instructional 
design which includes textbooks, teaching methodology and goals established for the 
school. In addition to the specific objectives set forth within the curriculum itself, the 
charter school reform provides the following explanation of its curriculum: The central 
premise underlying this school is that environmental issues inherently intrigue children in 
a manner which is more interesting to them than tladitional curriculum coursework. 
Additionally, if these environmental issues can be identified in the very community in 
which these children live, they become not only more meaningful, but also more likely to 
make a lasting impression upon the child who watches that environment as helshe learns 
Thus. a heavy emphasis has been placed upon teachers and st~tdents getting out of a 
traditional classroom and studying a variety of environments as they actually exist, from 
trees and puddles in the playground to the soapstone and monadnock granite formations 
throughout the county where the school is located By tying the evolution of an 
industryitechnology to the environment in which it evolved, a whole range of intenelated 
subjects are opened to the curious mind of a student The simple fact of the matter is that 
this portion of the county where the charter school is located possesses a very unique 
geology. That geologj has influenced the development of that comm~tnity from 
aboriginal trading villages to the qualries, mhich epitomize it today The development, 
tvhich follovved the geology. has had positive and negative impacts and effects upon the 
environment. history, economy, and even demographics. If those impacts and effects are 
not properly assessed. understood and managed, then the existence of the very geology, 
which created this county of today, might well be jeopardized. This locale truly presents 
an opportunity to understand a circle of life continuum in a very understandable and 
available medium for the charter school's stakeholders. 
According to Lipton, Oaks, Quartz. & Ryan (2000), shared governance is directly 
related to teacher performance and affective pedagogical practices when it conies to 
increasing schools' satisfactions and performance in and outside of the classroom 
Strong. sha~ed leadership and governance enable schools to achieve theil missions and 
create high-pe~forn~ing schools Research is clear on the important link between 
leadelship and student achievement. particularlq as leadership shapes teaching and 
leasning. When nienibers of a school communitj ale ernpoivered to make decisions. a 
school c ~ i l t ~ ~ r e  becomes more collaborative (Hallinger, C. and Davis, K 1990). From staff 
to administratols, parents to communitj members, and ~vith students alnays at the center, 
the "cxe" is automatic. 
111 a sl~arect golelnancc approach. decisions are made b) those closest to the 
stirdents in schools due to  autonomy and lelels of trust I11 shared go\ei~iing schools. 
staff share leadcrsliip responsibilities and autonoin) uith principals. such as 
staffing. budget. cul l ic~~lum a ~ i d  assessment. go\ ernance, and schectule. which 
allo\\s each community to structu~e itself according to students' 
needs Shared go\ ernance also encompasses staffing autoiloni>. \vhich in turn ensuies 
that the 5chool staff is cominittecl to the Leadelship and Governance Budget and schedule 
decisions are decided at the school l e ~ e l .  a i th  staff input and decision making and 
governing board approval 'lilitl~ increased school-lcvel decision-making poiver. there is 
inc~easeci esponsibilit> for each decision that is made 
Shared gopelnancc gices schools the power to shape theit rcsouices of leade~ship. 
professional collaboration, and the ailtonoinj by v, hich they can use this power to support 
the learning and achievement ot all of their students Professional learning and 
development is a prerequisite to stability and progress in educational reform. For this 
reason, in the reform charter school, professional development is the exception, not the 
norm. Effective techniques and methods from professional development are used to the 
fullest extent possible in classrooms Lesson plans are required, but depending on topic 
may cover several weeks at a time. Preparation of lesson plans are monitorediverified by 
the Principal and submitted to the Local Board upon request. As the children age, staff 
become facilitators, encouraging learning from other classmates, reference resources 
(including computer, a media center and a library), volunteers in the classroom, and from 
active participation, measurement. record-keeping and drauing concIusions regarding 
project-oriented tasks. Staff is required to undertake rigorous training. Teacher 
workshops occur at least monthly. Teachers are expected to explore and develop new 
enviionmental technological lesson plans consistent with the curriculum From a 
financial standpoint. teacheis mith different relei ant entironnlental experiences were 
hired. so as to allow for inter-classroom sharing of someone uith specialized training; as 
well as interactive training. All teachers ale required to engage in ple-service tlaining by 
iise of progran~s provided by the National Project for Excellence 
in Environmental Education or a similar project about the history and philosophy of this 
cur-riculum. They were also taught how to find resources relevant to the curriculum. 
including books and Internet-based resources, and to adopt approaches to teaching this 
curriculum. A minimum of 16 hours of such training is required of all teachers prior to 
assuming their positions On an on-going basis, the goal is for teachers to have in-sewice 
training of at least 20 hours per school yeal. A minimum of 10 hours of such training 
relates to teaching an environmental technological curriculum Additionally, the reform 
entails availability for faculty use of publications entitled "Environmental Education 
Materials: Guidelines for Excellence," "'The Environn~ental Education Collection, A 
Review of Resources for Educators," and the "Biodiversity Collection" produced by the 
World Wildlife Fund. Training records shall establish compliance with this goal. 
Documentation of training is also forwarded to the Local Board quarterly Teachers who 
do not satisfy these requirements, absent just cause, are not be rehired. Teacher retention 
rates also demonstrate the faculty's understanding of and commitment to the curriculum, 
Parental involvement and school pa~tnership is a "potent combination" for school 
success and satisfaction. As Alonzo Crim, former superintendent of Atlanta Schools, 
promoted active PTA support for schools and ongoing parental involvement, there was 
evidence of parental reform that was welcomed and celebrated to promote student 
achievement (Heing, Hula, Orr, Pedescleaux, 1999). This type of parental involvement is 
also evident with the charter school reform that has been established. which consists of 
their involvement in the petition. school go\ ernance, finances. organizational stiucture. 
and student activities. Parents. members of the community and other interested parties 
are involved extensi~ely in the school. Upon the onset of implementation, due to some 
concerns about other public schools, a group of parents of children in that school have 
investigated other options. They discovered that the Arabia Mountain Heritage Area 
Alliance had, for years. contemplated the establishment of a Lithonia charter school 
which would be able to take advantage of the unique educational opportunities presented 
by Arabia Mountain. In conjunction with the Alliance these parents began exploring the 
possible development of such a reform model school The Alliance was quite supportive, 
and provided the interested parents with considerable inforn~ation and resoulce banks 
relative to this type of school and reform. 
Parents, members of the community and other interested parties are involved in 
the school as foIlows: Parents play an active role in this school, from service on its board 
to participation as volunteers in and out of the classroom, membership in a Parent 
Teacher Organization (PTO), and service on various committees as established by its 
Board Parents also play a day- to-day role in actively supervising the progress of their 
children, by participating in a required 20 ho~lis a month which would include helping 
their children with at-home projects, attending school perfo~mances and events, and 
transporting them to and from school. Parents also assist in the process by which the 
school's performance is assessed on an annual basis via a survey poll. Community 
involvement is very extensive. Community rep~esentatives it on the Board, one from the 
Arabia Alliance and one from a South DeKalb business 
As a result of the implementation of the school refolm cha~ter, its specialization 
of the cur~icula's focus, the satisfactions of the school uill be achieved and student 
success is guaranteed to be measured by the success of students' ability to master higher- 
order thinking skills, critical thinking. problem-solving, decision-making. motivation to 
learn with a continuum of knobledge. recognition of conflict and need to reconcile 
competing societal interests In addition, there are high gains in parental and community 
participation which contribute towards the success of the charter school. Moreover, the 
theoretical framework for this study will encompass the resourced characteristics of the 
charter school, specifically that of curriculum, parental and student involvement, and 
professional development and engagement. 
The theoretical analysis of the effective characteristics of schools is incorporated 
with different points of view: integration of school satisfactions and the search for 
additional insights in other theoretical traditions. such as organizational theories, 
cur~iculum theories, behavioral theories, organizational learning, and human resources 
management (Reezigt, 2000). These theories make clear which characteristics or factors 
are important for satisfactions at different levels of the system of students, learning, 
teaching, and context. 
Definition of Terms 
Intended Outputs: Goals that require action that satisfy needs (Maeh, 2001) 
School Stakeholders: Individuals uho hate constructed interest. beliefs, and assumptions 
in the school (Hermann. 2006) 
Parents: Individuals who have children who are enrolled at the public charter 
school and uho are accepting of the schools mission. values, and standards 
Students. Children who have applied for admissions and meet the requirements 
of residing in the county in which the charter school is located. 
Teachers: Individuals who are licensed and have committed themselves to the 
mission, vision, and philosophy of the school. 
Perceptions: 
Meaning, values, and assumptions based on individual experiences and feelings. 
Charter School: Public school that is granted a charter petition to establish alternative 
education practices, mission, and vision that also offers school choice within public 
school systems. They operate under many of the laws and regulations of but vary from 
traditional public schools (Finn, 2000) 
Satisfactions and Actual Performance: Deals with targeted performance and the degree at 
which performance is achieved (Scheerens & Demus, 2005) 
Georgia Criterion Referenced Test (GCRCT): A criterion of referenced tests that assess 
mastery of content in Georgia's curriculum in the areas of math, reading, science, and 
social studies. It is administered by local public school systems and schools in Georgia to 
measure student performances of state standards (Georgia Department of Education, 
2007) 
Parental Participation: Parental involvement inclusive of visiting school. organizational 
membership. donation of resources and money, assisting with instructional activities that 
can all be documented and equivalent to 20 hours pel month (D A. T. E. Charter, 2007) 
Engagement Students' and teachers' authentic participation in teaching and learning 
activities that promotes high levels of interaction and Socratic discussion that is 
purposeful and has real meaning and relative value (Schlechty. 2002) 
Professional Development: Ongoing learning opportunities available to teachers and 
other education personnel meeting the specific needs of the organization in terms of 
environmental and technology exposure and training of The National Project for 
Excellence in Environmental Education, as well as history and philosophy of this 
curriculum 16 hours of such training is required of all teachers prior to assuming their 
positions. On an on-going basis. 20 hours per school year, 10 hours of such training 
relates to teaching an environmental technological curriculum, and faculty use of 
publications entitled "Environmental Education Materials: Guidelines for Excellence," 
"The Environmental Education Collection, A Review of Resources for Educators," and 
the "Biodiversity Collection" produced by the World Wildlife Fund (D. A. T. E. ,2007). 
Curriculum and Instsuction: A guide and road map utilizing the Georgia Performance 
Standards with emphasis on integration of technology and the environment and the 
delivery models of Blooms Taxonomy, Howard Gardner's Levels of Intellegences, and 
Levels of Engagement. 
Political Participation: Students' involvement in local civic matters and decisions in their 
classroon~. community and school 
Achievement: The success of students in glades 1-7 measured bq standardized 2007 test 
scores on the Georgia Criteria Referenced Test (GCRCT) and Iowa Test of Basic Skills 
(ITBS). 
Motivation and Enthusiasm Students' exhibited behaviors that are intrinsic. Students 
who are happy and excited about learning and coming to Dekalb Academy and feel that 
the environment at the school is nurturing and supportive 
Environn~ental Appreciation Students' a-areness of environmental issues that effect the 
environment. Students' consideration and strategies in protecting and conserving the 
environment. 
Shared Governance: Stakeholders who have the opportunity to be involved in making 
decisions entailing the school's structure, operations, programs. instntction and 
cuniculum. 
Limitations of the Study 
This case stildy is limited to the study of beliefs and perceptions of effectiveness 
of one charter school in Lithonia, Georgia. Although this case study aims at providing 
insight into the satisfaction of a cha~ter  school, it is limited to a single middle class 
African American chartel school and a small sample population of grades 1-3. This study 
is also limited to the full understanding of interpreting feelings, insights, and experiences 
of the parents, students. and teachers at the school being studied Fux~hernlore, 
limitations will also be observed in this study with some subjects being required to be 
interviewed and surveyed, leading the researcher to assume that the reported information 
is truthf~ll and binding Therefole. a fulther limitation of this study to be obtained mill be 
dealing uith the aspect of honesty, integrity. and accuiacy of the respondents included, 
especially nith the headmaster of the school as the researcher. Protection relative to this 
mentioned limitation \\ill be taken in this study to defend the integrity of the findings. 
These protectike measures such as. triangulation. member checks. and peer examination 
are outlined in Chapter Four (Merriain. 1998)- 
Summary 
This case study viewed the satisfaction of the charter school as the standard for 
student achievement and success The resealcher conducted a research of the satisfactions 
of the charter school through the use of examination Examinations of documents. and 
participants* experiences and perceptions were used to grasp a f~tll perceptive of the 
implementation and critique of satisfactions The theoretical framework was used to 
make predications to provide explanations that relate to the essential perceptions of 
effective school goals that took place in this research process. According to Schemes and 
Demesue (2005), theory function can explain and predict which factors will assist the 
practitioner to better understand the underpinning and contributing variables in the 




According to Bogdan and Biklen (2003), resealch methodology for a case study 
can consist of an explanation of a phenomenon (pg 65). This explanation discovers or 
confirms the research process used to determine if the treatment used in this case study 
will have the intended effects anticipated. This case study focused on the perceptions of 
satisfaction that produce desired outcomes of achievement in a charter school. The 
unique focus of the charter school is a reform method to improve the instructional 
components of teaching and learning. relevance of learning, and participatory 
involvement of teaming by stakeholders as it may differ from other schools' focus; this 
case study depicts such differences. Methods were used to collect qualitative data. The 
qualitative data in this case study was used to supplement. validate, explain, illuminate, 
and reinterpret the quantitative data (Miles & Huberman. 1994). This chapter will be 
inclusive of the following parts to validate the methodology that will be implemented in 
this research case study: 
a Design of Study 
0 Data Collection 
e Measurement Instl~lment 
Data Analysis Procedures 
Design of Study 
The array of questions addressed in this study requiled multiple approaches for 
collecting and verifying information and for capturing the various perceptions that 
exist. The aim was to collect enough information based on the following school goals 
and objectives in order to analyze the following school as being satisfactory to 
stakeholders: enhancing teacher enthusiasm about learning and teaching so as to bring 
more innovative instructional strategies into the classroom, encouraging students to 
become more involved in their communities, making students gain an appreciation for 
how their community and natural surroundings relate to one another, enhancing student 
understanding of the real-world consequences of political decisions, and teaching 
students to act responsibly and consider environmental implications that will be based on 
the perceptions of stakeholders of parents, students, and teachers. The data collected will 
provide feedback and valuable information to the charter school to assist them in making 
improvements. as well as addressing the goals regarding the charter school reform 
movement as a whole. Since the purpose is to evaluate perceptions of satisfaction in 
achieving school goals. this case study focused on outcome specifics within a single 
chaster school and did not make judgments about random chaster schools 
Case studies help us to understand the many piocesses that evolve during events, 
piograms. and projects (Miniam, 2003). Case studies also assist 11s to reveal the context 
characte~istics of these programs. p~ojects, and e~ents .  uhich also assist the reader to 
understand the proceduies used to derive conclusions 
The design of this study consisted of a case study. evamining perceptions of 
achievement based on accomplishment of school goals by stakeholders. The researcher 
of this study aimed to explore the charter school environment. with the aim to identify the 
specific influences that are effective for the satisfaction in the performance of charter 
schools. parental participation. curriculum and instruction. engagement, and shared 
governance 
Melroy (2002) notes that qualitative research requires the researcher to investigate 
actions and reactions form human beings. Bogdan and Biklen (2003) noted that 
quantitative data can have conventional uses, which can set trends in a setting and 
provide statistical data to validate ideas that will develop during the research. In addition, 
investigating will require the case study to examine satisfaction level in the 
accomplishment of school goals. In this case study. there were several methods used to 
collect data, which piovided for triangulation. These methods were: 
6 individual interviews 
observations 
a school demographic documents. 
Intelviews were tlansclibed and scripted. Froin this, themes uere identified In 
conjunction with an analysis of relative documents. findings were made and conclusions 
uere reached F~i11y undeistanding the charter school in~plications required the 
consideration of the individual's own perceptions and subjective apprehensions. 
Perceptions of the knomn activity were valuable to the field of education because it is 
important that stakeholders knom if the components and elements of curriculum and 
instruction, parental participation. professional development, engagement. and shared 
governance are effective. as well as whether or not these components of the school have 
improved the overall school and student achievement. 
Population 
The population of this study consisted of students in grades 1-7 who are enrolled 
in the charter school, parents who have students who are enrolled in the specified grades 
of the charter school, and teachers and classified staff members who have relationships 
with the specified grades and are employed at the charter school. The total number of 
participants interviewed was 5 students. 5 parents, 5 faculty and staff members. and 2 
community members. All participants were randomly selected to participate in the case 
study. Tables 3 outline the demographics of the participants. 
Table 3 
Description of Faculty and Staff Interview Respondents 
Characteristics Faculty and Staff Administrators 




Table 3 (continued) 
Description of Faculty and Staff Interview Respondents 
Characteristics Faculty and Staff Administrators 











Table 3 (continued) 
Description of Faculty and Staff Interview Respondents 
Characteristics Faculty and Staff Administrators 
(N = 4) ( N = l ) -  





Description of Student Interview Respondents 
Characteristics Students 











Table 3 (continued) 
Description of Parent Interview Respondents 
Characteristics Parents 





















Years with School 
1 
Bogdan and Bicklen, (2003) suggest that a descriptive case study is one that 
collects data by internal sampling. talking to everyone in the groups and examining the 
population in that it is inclusive of the setting. Aftel completing the surveys. focus 
groups and interviews in this case study. the stakeholders will be aware of some of the 
signiticant contlibuting goals of a chalter school that lead that school towards satisfaction 
in performance and academic achievement. The tesearcher was able to capture relevant 
information discovered from examining the intended goals of a charter school and 
understanding how these intended goals lead to performance satisfaction and reform in 
this context. 
Instrumentation 
The instruments used in this study consisted of collective questions that correlate 
to the charter school goals. These questions were all designed w-ith key words that 
emphasized the important elements of these charter school's goals: enhancing student 
enthusiasm about learning so as to perform better academically, enhancing teacher 
enthusiasm about learning and teaching so as to bring mole innovative instructional 
strategies into the classroon~, encoulaging students to become more involved in their 
communities, making students gain an appreciation f o ~  how their community and natural 
sul~oundings relate to one another, enhancing student undel standing of the leal-wo~ld 
consequences of political decisions. and teaching students to act responsibly and consider 
environmental irllplications of business decisions. The questions were designed for each 
respondent gtoup of parents. teachers, and students. 
Validity and Reliabilit) 
To establish validity and reliability with respect to the instruments used in this 
study, a field test was conducted based on the original questions using teachers. parents, 
and students in the charter schools with 1 - 7 grade levels represented. The pilot test 
questions were designed for 1 - 7 grade students. The results were analyzed and revised 
based on the data. Furthermore, to obtain internal reliability and validity, protection 
measures of several strategies to be employed. such as: examination of subjects and 
investigator's position where subjects involved in the study were asked to elaborate and 
comment on findings as well as investigators comments to provide clarity and 
understanding (Merriam, 1998). long term obsexvations were conducted at the research 
site which consisted of a one year study of repeated observations of the same 
phenomenon of classroom instruction, engagement, parental participation, and interaction 
among stakeholders (Merriam, 1998); member checks were also significant in collecting 
data and inte~pretations that were tentative from participants in the study to check validity 
and finally taking tentative intelpretations and data back to participants to validate the 
results as being plausible (Merriam. 1998), and finally triangulation \?.as employed using 
multiple sources of data and methods to confirm findings. The researcher made the 
purpose of this case study cleal to all participants. The par-ticipation was voluntary and 
the informatioil gatheled as a res~llt of the conclusion of the case study mas done on an 
anonymous basis Participants in~olved in the case stud) mere giten the opportunity to 
reflect on and review the results before triangulation was implemented The information 
was then shared uith all participants to elicit further feedback 
Data Collection Strategies and Inforrnation Soulces 
This section contains brief desciiptions of the data collection methods employed. 
The researcher method used in this study was a case study that involved qualitative 
research of the following: observations and detailed descriptions of behaviors and 
activities that were all recorded. The primary data collecting process involved 
interviews. The researcher taped and recorded interviews that were transcribed and coded 
to identify patterns and themes 
FuPther details on these methods are included in the sections that contain the 
respective results. A letter was plovided to the Governing Board of the charter school to 
seek permission to conduct the study on school grounds and retrace addresses of parents 
with students attending the school. Teachers in grades 1 though 7 were informed of the 
study and provided with consent forms during informal meetings. Parents of students in 
grades 1 though 7 were informed about the study in newsletters and PTO meetings, and 
were given consent letters during PTO meetings, arrival. dismissal, and other parent 
meetings. Students were randomly selected in grades 1-7 and also given consent forms. 
The questions weie posed in intelviews to selected students and teachers at the charter 
school during classes, teacher conference peiiods. after school houis. and follocting 
parent-teacher -student planned e\ ents. 
On the fiist visit, in early March, the researcher distributed consent forms for the 
interviews and arranged a secured date for administering the interviews to parents, 
teachers, and community members. Two ueeks after the first campus visit in March, the 
researchel collected permission forms fiom a designated employee on the campus. The 
participations names were not included on any transcriptions. All participants were 
informed that the interviews were to be completed in approximately 5 to 10 minutes and 
that their responses would remain anonymous. During the last week in late March, 
intelviews took place in pre-designated areas of the school. 
Interviews 
Interviews were held for students, teachers. and parents. All interviews were 
inclusive of questions delived from the charter school goals. Teachers from grades 1-7 
were randomly selected from those who are involved in instruction, as well as as 
administrators. who were asked to be a part of the intervieus Parents who have children 
in grades 1-7 at the charter school and local community members were also able to 
participate in the interviews and weie selected by PTO President and randomly by 
headmaster, These interviews were held at separate times. 
Data Analysis 
Data was obtained from the interviews and analyzed. Interview observations and 
data were juxtaposed. Themes and findings \\;ere developed and taken into consideration 
when del eloping relati\ e themes that suppoi ted o\ el all findings Upon co~npletion of the 
intervie\\. sessions weie taped. tiansclibed. and re\ ieued to facilitate lecords responses. 
Coding the Data 
The first step in the analysis of the data was to create a coding system for the 
interviews applying codes to each individual response. Coding categories were a crucial 
step in the data analysis process. This is a means of sorting descriptive data that was 
collected to reflect on regularities and patterns (Bogdan and Biklen, 2003) Results of 
documents. observations, and interviews were developed and categorized by themes. The 
themes provided the opportunity for the researcher to draw conclusions (Table 4). 
Table 4 
Relations o f  Cutegories /Patterns/ Themes 
Research Tools Categories Patterns Themes 
-- 
Interviews Clubs Beta Club 1. Teacher Engagement 
Boy Scouts 2. Development of Civics and 
Values 





Fun Learning En\ ilonment 
Diffei entiation 4 Development of Political 
Relc~tzons of C'ntegorie 5 'Patterns,' Theme r 
Research Tools Categolies Patterns Themes 
Participation and Decisions 
Observations Recycling I--1ands on Activities 






Documents Standards and Goals 
Analysis of Student Work and Assessments 
School Surveys 
Scope and Limitations 
The st~tdy had the following limitations- 
a Veiy limited resealch on perceptions as \.ariable of satisfaction of charter school 
a The palticipants in study ma) not ha1.e disclosed full honesty 
a The study was limited to pelceptions of stakeholders 
e The researcher who conducted the stud) was the CEOiHeadmaster of the charter 
school 
Student achievement was defined as overall stakeholder satisfaction and results 
according to the 2007 Georgia Criterion Test Results 
e The population involved in the study consisted of a small sample size 
Summary 
The qualitative research design, as a case study, was naturalistic, descriptive, 
meaningful, and inductive (Bogdan and Biklen, 2003). The researcher had the 
opportunity to beconie simultaneor~sly the researcher and practitioner at the natural 
setting of the charter school under study, Being concerned with the context, the 
researcher understood the action when it was observed in the setting in which it occurred. 
The data collected also provided the researcher with descriptive data of words and 
pictures to illustrate and substantiate the presentation being observed. Being concerned 
with the process allowed the role of the researcher to be effective in analyzing how the 
strategies suggest how the expectations were translated into procedures, activities, and 
interactions In addition, the inductive process of the case study made it feasible to have 
a theotq developed, hhicl-1 allowed for the theory to be grounded in the data The 
abstractions were built, gathesed and grouped together. Finally, the case study allowed 
for the lesearcher to captule the participant perspectives in their meaning and 
assrrnlptions of satisfaction. This allotted for the reseal c b e ~  to ha\ e dialogue and 
interplay among the participating subjects 
This chapter defined the researcher methodoIogy used in the study as well as the tools, 
relative data. and strategies to ensure that there was validity of findings during the 
research process. 
CHAPTER V 
ANALYSIS OF THE DATA 
Introduction 
Multiple strategies of research sources provide a very succinct and comprehensive 
perspective Merrian (1998) recommends that the researcher employ at least three 
effective research strategies The three relevant effective research strategies used in this 
study were document analysis, interviewing. and observations. These research strategies 
will ensure that the diffeient data sources are validated and findings are cross-checked (p. 
244) 
This chapter presents an analysis of data collected for a one year period and 
describes the findings with the aim of identifying the specific influences that are effective 
for the satisfaction of charter schools: parental participation, curriculum and instruction, 
engagement. and shared governance. 
The purpose of this study is to examine how satisfied teache~s, parents, and 
students are with theil charter school based on the school's goals which are to: (i) 
Enhance student enth~isiasm aborit learning so as to perform better academically. (ii) 
Enhance teacher enthusiasm about leaining and teaching so as to bring more innovative 
instructional strategies into the classroom, (iii) Encoulage students to become more 
inbolved in their comn~unities. no\+ and as adults, by educating them about complex, 
leal-u~orld issues. (iv) Make students gain an appreciation for hob their community and 
participation in the political process. and (vi) Teach students to act 1,esponsiblp and 
considei environmental implications of business decisions The interview questions are 
derived from the research questions and attempt to derive a conclusion with satisfaction 
levels: 
1. What is the satisfaction with the charter school as 
perceived by students who attend the charter school examined in this 
study? 
2. What is the satisfaction with the charter school as 
perceived by parents who hate children attending the charter school? 
-I 
3 .  What is the satisfaction with the charter school as 
perceived by teachers who are employed at the charter school? 
4. What is the satisfaction with the charter school as 
perceived by community members where the chalter school is located? 
5. How is the satisfaction with the overaII charter school as 
perceived by stal<eholdet s? 
The timeframe of this study took place over a year. The chartel school has seen 
dramatic growth since its inception over two years ago. Student enrollment has increased, 
parental involvement has improted. and teacher and student relationships have 
strengthened. Moreover, the con~mitment o the implementation of the charter school's 
goals has continued to be a highlight for this particular charter school in this charter 
mot ement The establishment of the chal ter sc11001 has plok en to be ver? successf~~l. ttith 
test scores continuall) ~ is ing  and surpassing the local district and state marks in some 
categories. Parental involvement has soared ttith 94% of parents volunteering. 
contributing in many ways to their child's education Many initiatives. such as recycling 
and conselvation. continue to engage students and promote involvement within the 
school and the community Finally. the uniqueness of the charter school is also centered 
on the level of autonomy and quality of creativity that is fostered with the teaching and 
learning process. 
The successful charter school reform movement continues to be a unique 
alternative for stakeholders and this research study provides parents, teachers, students, 
and the public with the perceptions of the overall implementation process. Twenty 
individuals participated in the interviews which included 5 parents, 5 teachers, 1 
administrator, 5 students, and 2 community members. The interviews took place during 
the spring of 2008 and were conducted at the local charter school site All interviews 
were recorded and transcribed. Each interview lasted for about five to eight minutes. 
Upon completion of the interviews, in order to draw together the information needed to 
conclude this study, the researcher closely examined the interview transcripts and formed 
themes. The other documents used the s t ~ ~ d y  included the existing school surveys, 
criterion referenced tests, classroom observations, and infoimal surveys. 
Themes 
As the study continued to develop and intertiems tvere concluded. themes were 
formed The con~pilation of the infolmation found tvas used to ansuer the research 
questions of this study, The themes emelged in relationship to the implementation of the 
charter schools and specifically, the school goals These themes as used to organize the 
date are as follows: 
1 Stztzldent - Teacher Eng~lgement and Temcher Creativity Student and teacher 
involvement refers to the effective strategies to involve children and teachers 
in the teaching and learning process The actions of teachers to actively 
engage students in meaningful activities and work are pusposeful. As a part of 
the school's goals, the teaching and learning process is to be relevant to 
students' context of the real world Teacher creativity refers to the autonomy 
and uniqueness of the teacher implementation of instruction, delivery of 
instruction, and focus on student learning styles. execution of higher level 
student questioning, implementation of learning games and learning centers, 
and differentiation of instruction 
2. Development and Participation of Civic Participation and Vcilues School 
clubs refer to the various organizations such as Boy Scouts, Girl Scouts, 
Technology Club, Enviionmental Club, Beta Club, Student Government 
Association, and Band. These clrtbs and organizations provide students with 
the opportunity to participate in civic and community activities that promote 
citizenship and mo~al  values. In addition. the clubs and organizations 
developed a dilect response to the implementation of the charter school's 
mission and goals. 
3 Teclching Alt,n~.ene,ss (?j Recj.clrng. C'onsert.ciiion, crnd Protection of the 
En~li~onnzent Reqcling refers to the collectixe efforts of the school body of 
palents. students. and teachers participating in the school's recycling program 
The recycling program also extends to the home and community. The 
recycling initiative incl~ldes a focus on all paper, plastic. glass, and metal 
products. This has been a strong component of the charter school's focus. 
Environment refers to the school's independent curriculum of life. earth. and 
natural science that has been integrated into the Georgia Performance 
Standards Curric~ilum. The school has extended the school day by 45 minutes 
to implement the environmental curriculum. which also reinforces the 
school's focus and goals 
4 Development oJLocuI Political Decision Making Shared governance refers to 
the variety of parent, teacher, and student participation in operations, 
fundraising, support in the classrooms, financial resources. materials and 
supplies, and talents. According to the school's charter, parental involvement 
is a 20 hr. monthly requirement for all families who have children enrolled in 
the charter school. In addition, teachers are involved in the leadership team, 
charter renewal, and building issues Students are also a significant part of 
decision malting with the Student Government Association and Class 
Representatives participating in school related issues, student concerns, and 
activities Moreover, one third of the governing board is made up of parents 
who plaq a significant lole in governing and making policy. 
Interview Questions Relative to Research Question and School Goals Summary 
For interview questions relating to school goals (i) Enhance student enthusiasm 
about learning so as to perform better academically, (ii) Enhance teacher enthusiasm 
about learning and teaching so as to bring more innovative instructional strategies into 
the classroom - interview transcripts disclosed that the participants in the study perceived 
that student and teacher engagement is very evident and considered the norm for best 
teaching practices for students at the charter school. During the course of this study, 
participants praised the charter school for the innovati\~eness and unique strategies 
employed to increase student engagement and learning It was evident that teachers are 
given the opportunity and freedom to explore many creative ways to transform the 
teaching and learning process for students so that it is meaningful. The collective 
responses form parents, teachers, students. and community members reveal that learning 
includes students being engaged in learning centers with active participation for both the 
teachers and students. In addition, the use of technology and project based learning 
increases the engagement of students and teachers Student and teacher involvement 
refers to the effective strategies to i n~o lve  children and teachers in the teaching and 
learning process. 
Fol inteiview questioils relating to school goals: (iii) Encou~age students to 
become mole involved in their con~n~unities, non and as adults, by educating them about 
complex. leal-world issues, (ill) Make students gain an appreciation for how theii 
community and natural surroundings lelate to one another - a consistent recurrence was 
8 9 
'-encironment and recycling." Participants referred to the Beta Club. Boy Scouts and 
Girl Scouts, Environmental Club. and Technology Club as being instrumental in focusing 
on recycling and conservation initiatices. There has been an awareness of "going green" 
in the school due to the high presence of these clubs and organizations that purposefully 
get students, teachers, and parents involved in the process of protecting the environment 
The students who ale not members of the Beta Club provided much praise and 
affirmation for &hat the club does on the school campus and for the con~munity, which 
signified a high presence and regard for this particular club. The other organizations such 
as, the basketball, track and field, Spanish Club, and cheerleading were all mentioned 
throughout the study. Homevei, it was very clear that certain clubs and organizations 
were very popular and remained the most active for many participants selected for the 
interviews Through the many observations. it is also evident that a large percentage of 
students participate in extracurricular activities in the school. These clubs have various 
functions and have been observed to raise funds and provide service for the community 
and local neighborhood. The formation of the clubs has started with parents volunteering 
to spearhead and sponsor the activities for the students who attend the charter school. All 
but one local club has a parent sponsor that is responsible for the start up of the local club 
or organization, which contributes to the success of parental and student involvement at 
the charter school. School clubs refel to the various olganizations such as Boy Scouts. 
Gill Scouts. Technologq Club. En1 ironmental Club. Beta Club. Student Gocernment 
Association, Track and Field. and Band. 
For intei.1 ieu questions lelating to school goals: (xi) Teach students to act 
responsibly and considei environmental i~nplications of business decisions - further taped 
intertiew sessions re1 ealed that participants had a strong awareness of conservation and 
recycling, protecting and taking care of the environment in the community where the 
students and charter school reside. The community in which the cha~tel school is located 
is abundant with natural resoulces and places a strong emphasis on recycling and 
conservation. It was the idea of the charter founders and its constit~lencies that there 
should be a heavy concentration on teaching students the importance of an environmental 
curriculum to increase advocacy for the preservation of the historical community The 
school has a curriculum and resources imbedded into daily instruction that allow for 
additional standards and objectives to help stakeholders of the charter school identify the 
environmental needs of the community, During observations of environmental lessons 
and activities, students, parents. and teachers can be seen recycling throughout the school. 
There are recycling efforts that have extended to the home environment with students 
promoting what they have learned at school. There are recycling days where families can 
bring recycled items to the school. Students chart these items on class graphs, which 
indicate the levels of participation of students and theii families Conservation is also 
intloduced into daily lessons with students leaning altelnatives to save water and 
electricity in the school and the community. The charter stakeholders are often involved 
in outreach into the community ~ \ i t h  cleaning nearby lakes and livers and adopting 
nearby roads to rid the com~nunity of littei. 
Recj cling refels to the collective efforts of the school body of parents, students, 
and teachers participating in the school's recjcling proglam. As stated above, 
entiron~llent efers to the school's independent cur~iculum of life. earth. and natural 
science that has been integrated into the Georgia Performance Standards Cun-iculum. 
Moreover, the school has taken the initiative to use environmentally safe cleaning 
products and solutions. reinforcing the environmentally safe focus of the school's charter. 
Interview questions that relate to the following goal: (v) Enhance student 
understanding of the real-world consequences of political decisions, thereby. increasing 
their interest and participation in the political plocess - included shared governance 
involvement from parents, teachers, and students. Stakeholders also revealed that shared 
governance at the charter school is evident in its governance structure, PTO participation, 
volunteerism. student clubs and organizations, resources, school capitol campaigns, 
organization and management structures The charter school was founded on the premise 
that shared governance would be kital in the complete makeup of the charter school, 
focusing on personnel and parental involvement. 
Teachers ale paiticipants in leadership teams to recommend prospective 
employees and a part of the interview process is for individuals who want to seek 
employment at the charter school In addition, faculty and staff are responsible for 
researching and selecting the curriculum for the school. The choices in staff development 
also ensure that the faculty and staff have active voices in the instructional process of 
teacher development In tetlns of students' leadelship and development. teachers have the 
oppoltunity to initiate, sponsol. and encouiage clubs and activities that they have a keen 
inteiest in developing Thele are man) clubs and organizations that are teacher 
sponsored. which reflect a high le\ el of teacher invol\ement and influence 
Parents play an important role in the governance structure of the school Of the 6 
member governance board, there are 4 parents who are elected to serve on the school 
board to make and enfolce school policy and rules for the charter school. These parents 
are active in making decisions that affect finances and the overall structure of the char~er 
school, especially the accountability of the charter petition. Parents. as Palent Teacher 
Organization (PTO) members of the school, are active in the business of raising funds for 
the school and providing additional lesources The PTO main function is to provide much 
needed financial resources to supplement expenditures not allotted for and supported by 
the local school district, The PTO has been instrumental in raising more than $20,000 to 
secure resources such as Interactive Technology Smart Boards and projectors for all of 
the classrooms To support the limited faculty and staff that is on hand during day-to-day 
operations, many parents are involved in volunteering in the classrooms assisting teachers 
with projects and pleparing classrooms. Parents are also engaged in serving as substitutes 
throughout the y e a .  
As students matiiculate thsoiigh the school, the voices are also heard in 
developing the school and their needs. The Student Government Association (SGA) and 
class representatives are all included in making decisions about clubs, activities, and 
resources that are deemed applopriate. Students meet on a weekly and monthly basis to 
discuss sevesal issues legaiding celebrato~y events. field tlips, and vending machines that 
all seem to be critical topics fos the student body 
Thele were additional questions posed during the interkiew uith participants that 
contributed to the analysis of the satisfaction of the chartel goals Questions 2 and 4 relate 
to Goals 1 and 2: Students pelfolming better academically due to enthusiasm and Teacher 
providing more instructional strategies to enhance learning 
Question 2. Are students perfolming differently at these schools when 
compared to other schools? 
Question 4 Are there different ways to help students understand the work? 
A composite of responses from the participants-teachers. parents, students. 
community members. and the adniinistrator-all support that the students are performing 
better academically because the teaching is making the learning relevant to the students . 
Students ale provided an array of ways to develop and understand the content and share 
the learning process with cooperative grouping. A few parents state that their child is 
doing bettel socially due to the fostering of relationships that is a focus for the school. 
Paients also highlight that their child is more articulate and able to express themselves in 
the chaiter environment Teachers are meeting the goals for the child's individual needs 
and take time out of their work to help. Students also highlighted that they are learning 
more technology at this school. as well as what is happening to the environment, and 
continually report that the school is "fi~n". In a response fiom community members. they 
stated that by obselving the growth that has occurred in the past year, they can testify that 
the students and parents love what the school is doing. Kids appear to be vely happy and 
respectful 
Inter1 ieu Questions and Responses 
Student-Teacher Engagement and Teacher Creativity 
During interviews with participants, the following questions were asked to the 
interviewee regarding student and teacher engagement 
Question 1 : 
Parent: Hotv is the learning engaging cind interesting at the charter school for 
your child7 
Teacher: How do you mcrke the learning engaging und interesting at the charter 
ichool? 
Student Hotv is the lecrrnzng engaging and interesting at the charter school? 
Administrator. How do the tecrchers make le~rrning engaging and interesting at 
the churter school' 
Community: Do you think thot the charter school makes learning engaging and 
interesting for students? 
Questioil 2: 
Parent: Do the tectchers make the learning firn for yot~r child and how? 
Teacher: Do yozr make the learning firn and hotcj.7 
Student: Do the teachers nwke learning filn and holv? 
Administrator. Do the te~rcher~ nznke the 1e~ci.ningfiln and ho1t~3 
Community Do the tecrchers muke the lecrrnrng fit?? fur sttcdents rrt rhe charter 
.school' 
The interkieuees' answeiing comments to the abote are summarized as follows: 
Teachers : 
There is a backbards design implemented with the teaching and learning which 
allows for a hook to get students involved and engaged 'The developmental ages 
of the students are considered, tvith games and real world concepts integrated. 
Students are able to be involved in role play and are ac t i~e ly  able to move around 
the room and in hallwajs to enhance the learning that is taking place The 
curriculum is integrated among all subject levels making it more sensible and 
connected for students Students are involved in the Socratic process, being able 
to have meaningful discussion about topics in the lessons Blooms Taxonomy is 
often applied to challenge and invoke more responses and conversations from 
students. There are projects based learning activities so that students can apply 
learning skills with hands on activities. Differentiation is executed to help 
students become more involved in mastering objectives and standards, making 
learning easier. therefore, allowing for better engagement between teachers and 
students and among students. Attending bvorkshops to improve learning resources 
and provide better learning activities hate contributed to making learning fun and 
engaging. Student centers and relative life experiences connected to lessons have 
been very successf~~l in engaging students 
Parents. 
Lealning is f~ ln  and teachers do not plotide boling ttolk Teachers assist tvith 
ttolk and thele are a lot of games to pla? tthile learning Thele ale man) hands on 
activities that take place in the classroom \\ith the different strategies and ways to 
assist students ~Lith learning Teachels often go into character to get students 
motivated and excited in the reading process to better facilitate learning. I am 
impressed with the help that is given to students. specifically with tutoring 
assisting There are a lot of interactions in the classroom using the Smart Board 
Interactive (Interactive Technology White Boards). Teachers provide weekend 
assistance to students who need additional support. Manipulatives play a major 
role in maintaining students' interest level and understanding of objectives and 
concepts. I give teachers credit for allowing students to learn at their own level 
and be creative because they respect cleativity and innovativeness 
Students: 
Learning is fun and there are many activities gea~ed to help us learn the material. 
There are games in class and tutoring that helps individuals. There are group 
activities and the teachers cont in~~e to go over the work a lot. In math, we have 
baseball math that helps me learn the math facts. We are able to learn different 
things with projects, tests. and website concepts 
Administrator: 
Direct instruction or scripted instruction seems not to be effective for most 
students, acco~ding to my resea~ch Students must learn though hands on activities 
that stimulate their learning. The teachers focus on differentiation of learning by 
focusing on the variety of learning styles for students. Thele is engagement in the 
classroom bit11 teachers being knonledgeable of the constructivist approach, 
allowing lealning to 
be facilitated better I do uolkshops with teachers and show them I am not just 
talking mith them. I show them just how it works. I enjoy activities with them; 
their students enjoj activities with them as well, and this makes the whole process 
more engaging. 
Community Members 
The students who attend the local church say that the students like the work 
because of the projects that they are able to do. and they like not having so many 
tests. The students love the science and environmental projects. The work seems 
to be more interesting and fun for the students. We have been instrumental in 
projects because we have donated supplies and materials to assist mith students 
having more resources and materials 
Development and Promotion of Civic Participation 
During interviews with participants, the follotving questions were asked to the 
interviewees regarding school clubs: 
Question 5 
Parent Does the school hcive cltfhs that are involved in the comnzunity and whut are 
they7 
Teachers: Do you encotange ,stt(~$ent\ to pcrrt~cipcite Lrz clzth~ and nctivzties that 
pror?zote ~lh*occrcj*'' 
Students Does the .school hatye cllihs thnt ore involved in the comm~~nity  crnd what 
are they' 
Administrator: Hotl* do yotr encotrrcge teachers to encozlrcrge sttrdent.~ to pctrticipate 
in cl~rbs und actlvitre.~ th~it  promote advocacy for the environment 
and the cornmunit).' 
Community: Does rhe .school have clt(hr and organizations thut forter community 
and environmentcrl advocacy? 
The interviewees' answering comments to the above are summarized as follows: 
Teachers: 
One of the pillars of the schools is the clubs and organizations that allow children 
to be involved. I help students become more engaged in the clubs and activities 
that teach morals. Students are involved in the environmental clubs that help with 
iecycling and conservation. There is a mentoring club at the school that helps 
child~en. There are large portion of students involved in Boy Scouts and Girl 
Scouts Clubs. 
Parents: 
The Beta Club is very important in the commu~lity with hosting a fish fry. and 
cleaning rivels and lakes. The Beta Club also helps feed the hungry and is 
involved in outreach programs in the community. The music club, also, is very 
actike in the school M y  child is too to participate in any of the clubs and 
organizations. The technology club is bery active and there is recycling that they 
are involved in at the school The track team is also a club that is popular on the 
school campus. 
Students: 
The Spanish Club is a club at the school. The school has clubs to help students to 
iecycle bottles, cans, cell phones. The clubs encourage us tell the entire 
community to ~ecycle  The Beta Club basically serves others in cleaning up lakes, 
leaves, and adopting rivers. 
Administrator: 
We have many teachers involved who get the teachers involved in the recycling 
process and cleaning LIP the lake. We have a mentoring program; we talk about 
going out to clean up so they can understand the value of respecting the 
environment. The school has many activities that promote leadership and skills to 
contribute to the development of charactel and building bonds and relationships. 
1 he students love the school and do not want to leave because of the many clubs 
and organizations that the students ale involved in at school 
Community Members: 
The clubs help keep the communitj clean. especially the Beta Club and the 
Technology Club The) ale ~esponsible for embracing the community's values 
and focus on taking care of o u ~  neighborhood The clubs keep the students active 
and in\ olved in school. 
'Teaching Values that Relate to Recycling, Conservation, and Environment 
The following questions mere asked as the) related to the implementation of 
en\ ironment, conservation. and recycling: 
Question 6 
Palent How does the school help to plan to tuke cure o f  yoilr nerghborhood7 
Teacher: Hots GEO yozr help to plcm ~ i ~ l y s  JOT stzr~lents to tuke care ojtheir 
neighborhood7 
Student: How does. the school help to plan w*~cj<s to tclke care o jyo~tr  
neighbor-hood' 
Community: What does. the school do to help the community' 
Question 7 
Parent: Does the school teach your. chzld the zmpoytnnce of yotrr environment 
in yozrr commzrnity and how' 
Teacher: Do yozr teach yozlr students ubozrt being involved In keeping the 
cornmzmity clectn and environmentally sc!fi and hoi.1~3 
Students: Does the s.choo1 teach yozr the i1nport~1nce qfyoztr. e n ~ ~ ~ ~ ~ n m e n t  i  your 
comrntlnity und h o ~ , 7  
Administlator. How. do j.oti s~ppo1.t the school in teaching the importance oj the 
en\*ironn?ent I M  the conzn2lrnlt).l' 
Question 8 
Palent: Hott' i s  the school znvolveci in keeping your comnzzir;7ity clean crnd 
envzronmentally ~ c ~ f e  
Teacher. Hotv do yotc teach yota. students about being inllolved in keeping the 
comm~rnip clean and environlnentnlly s~lJt! 7
Student: How i.s the school keeping yorrr con.tmrinit): clean and environmentully 
s clfe 7 
Administrator Hovv do you SzIpport the school 1n keeping the cornmunit): clean 
crnd en~~ir.onment~illy sc$e 7 
The interviewees' answering comments to the above are summarized as follows: 
Parents: 
The school is an environmental school that focuses on p~otecting the environment. 
The school protects the environment by protecting the resources around the 
school and community The school encourages students to be proactive, The 
school focuses on keeping the environment clean and safe and teaches you what 
not to do, such as not littering. The chaiter school teaches recycling and 
conservation of water and the ecosystem The teachers also study the world and 
ways to keep the woild safe and clean. by promoting carpooling at the school. The 
Beta Club is instrumental in keeping the South Lake River Bend. I live in 
Decatur and not Lithonia. but my daughter is still taught about keeping her 
neighborhood clean. We pick up trash and litter in our community. 
Teachers. 
I teach taking care of the environment in my classroom with recycling and water 
usage Our class continues to focus on the value projects of recycling and 
campaigns to have a bid sanctuary. We have bird feedels throughout the school 
and u e  provide seeds during the year. Water and light conservation is a focus for 
my class and I do as much as possible to set the stage for my students to become 
leaders in their environment I set the example and let them see me recycle. I 
encourage students and help other students and become leaders I support, 
encourage, and empower students to become environmental activists. 
Students: 
We have a cleaning program on Saturdays and a watch out. Teachers teach us not 
to throw trash on the floor. We have community clean ups to keep the 
environment clean. At school, we recycle everyday. The school is involved in 
keeping the community clean and we do it because they ask the children. 
Administrators: 
I do my part just through learning and continued conversation, letting them 
obse~ve me doing \.that I ask them to do and be proactive in the environment I 
encourage and reinforce teacheis u h o  are committed to the environment and it is 
cal-sied out at peer lebel instead of a top down approach. We have been recycling 
in the hallways I suppol-t and encourage teachers so they feel empowered to 
promote the efforts of iecycling 
Commnnity: 
I see the efforts of the students with the property around the school and the 
chulch Theie is less litter and the lake is kept in good shape with the community 
now being more asare  because they see the students and families picking up 
trash We have even stalled doing this at the church I have bought a recycling bin 
for my local neighborhood. It is making us more proud to have the school in the 
community because of the school's focus 
Development of Political Decision Making 
The following questions were aimed to reveal the significance the stakeholders 
have in the decision making process at the charter school: 
Question 9 
Parent: What kznd ofdeci~ions do potr help to nzcrke in yota' school7 
Teacher: What kind of decisions do yozr help to nmke in yozrr school? 
Student: What kind of decisions do you help to make in your school? 
Administrator. What kind ojdecision,r do jlou help to nznke in yo~rr school? 
Comm~unity, What kind qf decisionr do you help to make in your school7 
Question 10. 
Parent Do yo11 pcnticzpcite in C I ~ I '  Pclrent Teacher Orgcinization,c or any othet. 
or;~~rni~crtron~ 7 
Teacher: PVhnf decisions are you lnvolved In at the school" Is there any shcrred 
governance at this school7 IJ so, tvhut hcrve you been involved in" 
Student: Do yozr participclte in the Stzrclent Governinent Associcrtion and clcrss 
d e c i ~  ions 7 
Administratoi: F'hnt decision5 are you invol~ted in at the school Is there any 
shared gover-ncrnce and ?so, whtrt type are yozr involved in? 
The interviewees' answering comments to the above are summarized as follows: 
Parents. 
Parents serve as PTO Presidents and board members. We also help with the 
charter renewal process and with finances. Parents were responsible for lobbying 
to add the 8th grade to the charter school I am involved in the PTO and in raising 
money for the school I participate in different after school activities I volunteer 
in the PTO, Boy Scouts, band. as a teacher, and I read to children. I serve as a 
class representative and help with the needs of the class. I am active in the 
Washington M ~ ~ t u a l  Banking program for students. One of the requirements is to 
participate I serve on various clubs and am very active. 
Teachers: 
I am a part of the leadelship team and I help the chair in ~etaining teachers while 
also selving as the director of the after school program We have the autonomy to 
make decisions in learning based on the theory of constructivism. I am involved 
in all kinds of decisions, behabio~ and expectations. and am proactive in 
instruction. There is a lot of support. I am the liaison for the Girl Scouts. the 
cheerleading coach. and I assist tvith peer mentoling I am involved in making 
decisions involving clean ~ l p  that uill benefit the school We make decisions 
within the clubs. I am not involved in any major decisions of the school. There is 
a leadership team and I am involved in activities and support the school. 
Students. 
?Ve help people to recycle, I make decisions on voting for things like President, 
candidates, SGA, and making decisions for parties. We participate in the school 
by learning how to improve it t h ro~~gh  voting, too. We help each other stay 
straight. We help to make a difference. We help by not judging people. 
Administrators: 
I make all kind of decisions. such as working with younger children, helping 
children learn behavior expectations of the school, working and helping teachers 
to be proactive in instruction and not to just say these kids can't learn, but finding 
ways to make them lean.  I am involved in all levels. I am a member of the 
leadelship team and organize activities, I can't list them all. I am a part of the 
shared governance. I question when so~nething needs to be questions and I am 
anothe~ set of eyes for the administrator and supper? what needs to be supported. 
Community . 
I am a part of the board of di~ectors for the chr~rch that leases the building to the 
school. We make decisions togethei for what is best for the school and the 
community. We are in~olved in adopting the classes. Each auxiliary supports a 
class and provides resources. We make decisions on rent, land usage and 
facilities in combination with the school. 
CHAPTER VI 
FINDINGS. CONCLUSIONS, IMPL,ICATIONS, AND RECOMMENDATIONS 
Purpose 
The purpose of this chapter is to disclose the findings, conclusions, implications, 
and recommendations derived from this case study. This chapter will focus on the 
researcher's learned knowledge as it relates to the perception of charter school 
stakeholders, namely, parents, teachers, students, and community members. The process 
that was engaged in during this case study is reflective in nature, being that the research 
uas conducted at the researcher's school. Therefore, it was site based and managed, and 
practitioner researched. 'This research was done in collaboration with participants who all 
have a vested interest in the school and whose perceptions as gathered in the data had a 
direct implementation on the satisfaction of the charter school's goals. 
Findings 
Research Question 1 : What is the satisfaction qf charter school as 
perceived by st~lcleu?ts vvho attend the charter school examined in this 
stud'~3 
e The students felt that that the learning was engaging and fun at 
the charter school 
All students interviewed expressed their satisfaction with the fact 
that teachers make the learning interesting. 
The students referred to the learning as connected to the focus of 
the school. technology. and the environment 
As a result of attending the charter school. students feel that they 
are learning more at this school versus previous schools attended. 
The integlation of curriculum and technology provides 
encouragement for the students as they learn. 
The charter school provides opportunity for the students to be 
involved in their community 
The clubs and organizations are popular for students, especially 
the organizations that focus on the environment. 
The Beta Club, Technology Club, and the Environmental Club 
were recognized as being instrumental in giving back to the 
community and advocating for protection of the environment. 
rhe  students gave credit to teachers providing additional support 
to help them, such as tutoring and differentiating lessons. 
Students were knowledgeable and active in recycling and 
conselvation projects at the school. 
Students have expressed that they are active and involved in 
recycling and conservation in theil neighborhood. 
Students believe that the) hake a voice in the school and are able 
to make decisions. 
There is a Student Government Association and class 
represeutatives that suppolt and represent students. 
Reseal ch Question 2 PVhut i.r the strtiyfcictzon of the charter school as 
pe~ceived by pcirents who have children ~ . h o  attend the charter school7 
Parents express that the charter school is more creative and 
teachers enlploy games geared towards student learning. 
Parents give the faculty and staff cledit for the unique ways they 
get students to learn the objectives and standards of the 
cursiculum. 
9 Environmental issues and conservation that are being taught at 
the charter school were important factors for getting them 
involved in their communities. 
The clubs and organizations provide children with opportunities 
to be involved in the school. 
Parents play an active role in the various organizations of the 
school. 
a Parents want and like the levels of participation that are 
available 
o Parents also aglee that tlieii child is perfomling better at the 
chaster school than at previous schools. especially with tespect to 
socialization 
Research Question 3: PVhclt is the satisfilctior~ ofthe charter ~choo l  as 
perceived by the teacherr who work at the charter school? 
Teachers have autonomy to be creative with lessons. 
e Teachers provide many resources and strategies to help students 
master content. 
c Teachers differentiate work for students and provide additional 
support for students who have difficulty learning. with tutoring 
during the week and on Saturdays. 
c Teachers use the best practices of Bloom's Taxonomy and 
learning stjrles to promote interest in the teaching and Iearning 
process 
e The environment curric~~lurn is often integrated and useful in 
getting students involved in their community 
o The clubs and organizations are often sponsored by the teachers 
e Consen ation and recycling are also very important goals for 
teachers at the chai-tel school 
a Teachers are involved in shared goyelnance. participating in 
hiring of teachers, curriculum, and operations. What is the 
satisfaction of charter school percei~ed by students who attend 
the char-ter school examined in this study? 
Research Question 4 W-hut I \  the sutls.fcrction o f  the charter school c i ~  
yerceiveci by comt?~~inity nzen1ber.r ~t$i?ere the chcnter sci?ool 1s locclteci"' 
Communitj members state that the students seem to be happy 
and love being at the school 
The community members hate not seen instruction. but observe 
the type of resources that are available (Smart Boards) and praise 
the school for its innovativeness 
* Recycling and Consert ation have created partnerships between 
the school and church. 
The church uhere the school is located plays a major role in 
building decisions as they have partneled with the school to form 
a Facilities Governance Board. 
Research Question 5 How consistent is the satisfactzon ojthe overcdl 
chctrter school as perceived by tectchers, parents, and students, and 
commzmity members vzewed collectively? 
e The stakeholders agree that learning for students is engaging and 
interesting 
a Having fun while learning is consistent with stakeholders' 
perceptions of the charter school. 
Making a difference in the cornmunit) and being inr.ol\fed are 
pliolities at the charter school according to all stakeholders 
Supporting the theme of the school. recycling. conserkation, and 
technolog) seem to be app~eciated b) all stakeholders when it 
comes to helping students understand real world consequences. 
The clubs and organizations that are available at the school are 
worthy and beneficial resources for the students, parents, faculty 
and staff, and community members. 
Stakeholders are heavily involved in the decision making process 
that affects the school and local community. 
Chaster School Implications 
Due to the successful implementation of the charter school goals. the 
school staff, parents, teachers, and community membels all performed 
satisfactorily in defining their meaning of what they have experienced at the 
charter school. Accolding to Bogdan and Biklen (2003). these perspectives are 
derived fiom the informant's experiences and are useful in exploring the 
implications fol schooling. The goals of the school obtained have indicated 
evidence that stakeholders are satisfied bith the charter school's program. Such 
an approval and acceptance of the charter goals have created buy-in from most 
students. teachers, and parents. The buy-in of the charter school goals has 
positively permeated the culture of the school and promoted a nu~turing and 
viable community of learners that experience high levels of achievement. 
Recommendatioi~s for Practice, Policy, and Research 
To enhance, implove. and extend fiom the knowledge learned though 
this case study, the follo\\ing recommendations are made: To enhance research. 
a similar qualitatit e stud) uithin anothel charter school that is lural or urban 
can be resealched to compare and contrast goals and satisfaction of stakeholders. A 
qualitative study can also be conducted bl tracking students who have graduated from the 
chaster school to see if they and their parents are satisfied with goals of current school 
attending. A quantitative study of a group of charter schools can be conducted to compare 
and contlast feelings, perceptions. and experiences of the participating stakeholders. A 
qualitative study on other types of schools, (public, private, theme, ~eligious) can be 
conducted to discover whether or not stakeholders are experiencing similar levels of 
satisfaction with their school goals 
Policy implementation to ensure that such schools can develop other means of 
measuring performance using perception instruments (surveys, interviews, and rating 
scales) would enhance and make school data mole meaningful Recommendation of 
policy for chaster schools/tiaditional school yearly collaboration should be implemented. 
'This collaboration would focus on successf~~l strategieslgoals of that are effective to 
improving teachel development and growth, which can yield better student achievement 
and satisfaction, School policy recomnlendations should also include mandatory 
yearly evaluations of stakeholdels satisfaction, including instruments to 
measure engagement, political participation or shared governance, and civic and 
value participation of a charter schools as well as traditional schools 
Recommendation for practice shoitld include, but not limited to all 
schools impleillenting succinct and obtainable goals developed b j  stakeholde~s, 
making continuous and ongoing recomnlendations to enhance and 
relise goals based on charter renewal 01 school accreditation In addition. 
school stakeholders should meet frequently to discuss the strengths and 
weaknesses of the implementation of the school goals and its effect on each 
entity of stakeholder. It is also important to ensule that professional 
development activities and staff members maintain a consistent focus on the 
goals and ways to improve education, updating and communicating goals that 
must be provided in every forum so as to leinforce chalter expectations and 
purpose for the school. 
Sumillary 
As a result of the implementation of the charter school. its specialization of the 
school's focus, the goal of student success is guaranteed to be measuted by the overall 
success of the students' ability to master higher-order thinking skills. critical thinking. 
problem-solving and decision-making, motivation to learn with a continuum of 
knowledge, recognition of conflict and need to reconcile competing societal interest. In 
addition, there will be high gains in parental and community participation in the 
educational processes. Moreovel. the achieved goals will result in more student self- 
control and responsibility. higher grades and test scores, active student participation in 
classroom and school communitj. students' ability to think on their feet and express 
themselves berbally and in nliting. and teacher commitment to cuiiiculum. In 
conclusion. nith respect to the level of"satisfaction ~ \ i t h  charter schools", specifically 
these chartei goals, educational entities must unite to change the system of education to 
effect change that must be implemented. To avoid the pitfall of education and the lack of 
support foi public education. which exist for many public schools. this charter school 
model can be global and become an "icon" model that will sustain all levels of schooling 
(Anyon, 1997). 
Appendix A 
Clark Atlanta University 
Department of Educational Leadership 
A Case Study of an African American Charter School Satisfactory Performance Based on 
the Perception of Stakeholders: Parents. Teachers. Students. and the Community. 
Dear Dekalb Academy of'lechnology and Environ~nent Board of Directors: 
The purpose of this letter is to seek permission to have your school participate in a 
research study, "'A Case Study of an African American Charter School Satisfactory 
Performance Based on the Perception of Stakeholde~s. Parents. Teachers, Students, and 
the Community". This case study is part of doctoral dissertation requirements for the 
Doctor of Education in the Department of Edrrcational Leadership at Clark Atlanta 
University in Atlanta Georgia This study is being conducted to examine how students, 
teachers, parents. and community members view their charter school as being 
satisfactory. The population involved will include students enrolled in first through 
seventh grades, certified classrooms teachers, and a collective group of parents and 
community members associated with the charter school in Georgia. Participants will be 
interviewed and asked to participate in focus groups or interviews. The information 
collected in this study is confidential and names will not be used. Results will be reported 
by overall numbers and geneiic student lettels in order to guarantee absolute 
confidentiality Thank you for giving permission to complete this study on your campus. 
-- 
Maury Wills, Doctoral Student 
Department of Educational Leadership 
Clark Atlanta University 
Dr. Trevor Turner, Advisor 
Department of Educational Leadership 
Clark Atlanta University 
I ha\e read the above statements and agree to have my school participate in this research 
study regarding the perceptions of the charter school based on satisfaction of 
stakeholders. 
onature Board of Directors President's Si, Date 
Appendix B 
Claik Atlanta University 
Department of Educational Leadership 
ParentICommunity Informed Consent 
A Case Study of an African American Charter School Satisfactory Performance Based 
on the Perception of Stakeholders: Parents, Teachers, Students. and the Community. 
I am being invited to participate in a research study conducted by Maury Wills, a doctoral 
student in the Department of Educational Leadership at Clark Atlanta University as part 
of his dissertation. The title is, "A Case Study of an African American Charter School 
Satisfactory Performance Based on the Perception of Stakeholders: Parents, Teachers, 
Students, and the Community". My participation will involve the completion of a focus 
group or interview. I will be one among many other parentslcommunity members asked 
to participate. 
a I understand there are no risks involved 
a I understand my participation is voluntary 
I understand I will be asked to participate in a focus gloupl interview 
e I understand that non-participation will not have an impact on my child's 
perfoimances and there will be no consequences for not participating 
e I understand that I will not be compensated for participation 
I understand that there will not be any form of identification of me during the 
interviewlfocus groups 
Dr. Trevor Turner, a professor in the Educational Leadership Department at Clark Atlanta 
University in Atlanta, Georgia is supervising this study. I may contact Dr. Turner at 404- 
880-8980 or Maury Wills at 404- 200-8627 to answer any questions about my 
participation. The responses will be confidential and no names will be used. Results will 
be reported by overall numbers and guaranteed absolute confidential. I have read and 
understand the explanation plovided to me I have had all my questions answered to my 
satisfaction, and voluntaxily agree to participate in this study. I have been given a copy of 
this consent form. 
Signature of Subject Date 
Signature of Principal Investigator 
Doctoral Student 
Department of Educational Leadership 
Clark Atlanta Ilniversitp 
Appendix C 
Clark Atlanta University 
Department of E,ducational Leadership 
Teacher Informed Consent 
A Case Study of an Afiican American Charter School Satisfactory Performance Based on 
the Perception of Stakeholders: Parents. Teachers, Students. and the Community. 
I am being invited to participate in a research study conducted by Mauty Wills, a 
doctoral student in the Department of Educational Leadership at Clark Atlanta University 
as part of his dissertation The title is, "A Case Study of the Perceptions of An African 
American Middle Class Charter School Based on the Perceptions of Teachers, Students, 
and the Community." This case study is part of doctoral dissertation requirements for the 
Doctor of Education in the Department of Educational Leadership at Clark Atlanta 
University in Atlanta, Georgia My participation will involve being invited to a focus 
group or interview. I will be 1 of 4 teachers asked to participate 
9 I landerstand there are no risks involved 
I understand my participation is voluntary 
e I understand I will be asked to participate in a 20 minute focus group1 interview 
I understand that non-participation will have an impact on my job performances 
and there will be no consequences for not participating 
I understand that I will not be compensational for participation 
e 1 understand that there will not be any form of identification of me as a result of 
participating 
Dr. Trevol Turner, a professor in the Educational Leadership Department at Clark Atlanta 
University in Atlanta, Georgia is supervising this study. I may contact Dr. Turner at 404- 
880-8000 or Maury Wills at 404-200-8627 to answer any questions about my 
participation. The responses will be confidential and no names will be used. Results will 
be reported by overall numbers and each students will be assigned a letter to guarantee 
absolute confidential 
I have read and understand the explanation provided to me I have had all nly questions 
answered to my satisfaction. and voluntarily agree to participate in this stuffy. I have 
been gil en a copy of this consent form 
Signature of Subject Date 
Signatwe of Principal Investigator 
Doctoral Student 
Department of Educational Leadership 
Clark Atlanta University 
Appendix D 
Clark Atlanta University 
Department of Educational Leadership 
Student Infotmed Consent 
A Case Study of an African American Charter School Satisfactorj Performance Based on 
the Perception of Stakeholders. Parents. 'Teachers. Students. and the Community 
I am being asked to probide consent for my child to participate in a research study 
conducted by Maury Wills, a doctoral student in the Depal-tment of Educational 
Leadership at Clark Atlanta University as part of his dissertation, "A Case Study of an 
African American Charter School Satisfactory Performance Based on the Perception of 
Stakeholders: Parents, Teachels, Students, and the Community." My child will be one of 
many in grades fiist through third to be interviewed and a part of a focus group or 
interview regarding hislher perception of school. 
I understand there are no risks involved for my child 
* I understand my participation is voluntary for my child 
I urlderstand that non-participation will not have an impact on my child's 
performance and there will be no consequences for participating in the focus 
group or interview 
e I understand that my child will not be comperisated for participation 
I understand that there nil1 not be any form of identification of my child in the 
focus groups 
Dr. Trevor Turner. a professor in the Educational Leadership Department at Clark Atlanta 
University in Atlanta, Geolgia is supervising this study. I may contact Dr. Turner at 404- 
880- 8000 or Maury Wills at 404-200-8627 to answer any questions about my 
participation. The responses will be confidential and no names will be used. Results will 
be reported by ovelall numbels and each student will be guaranteed absolute 
confidentiality. I have read and undelstand the explanation provided to me. I hate had all 
my questions answered to my satisfaction, and voluntarily agiee to have my child 
participate in this study. I have been given a copy of this consent f o ~ m .  
Signature of Parent of Child Child's Name Date 
Signature of Principal Investigator 
Doctoral Student 
Department of Educational Leadership 
Clark Atlanta tlniversity 
Appendix E 
Interviem Questions 
Student Interview Questions 
Charter Goal 1 : Enhance student enthusiasm about learning so as to perform better 
academically. 
Questions 
1.  How is the learning engaging and interesting at the charter school? 
2. Do you think you are performing better at this school? Why? 
Charter Goal 2. Enhance teachel enth~tsiasm about learning and teaching so as to bring 
more innovative instructional strategies to the class~oom. 
Questions 
3. Do the teachers make learning fun and how? 
4. Do teachers find different ways to help you understand the work? 
Charter Goal 3: Encourage students to become more involved in their communities. 
Charter Goal 4. Make students gain appreciation for how their comn~unity and natural 
surroundings ielate to one another 
Charter Goal 6: Teach students to act responsibilit~ and consider environmental 
implications of business decisions 
Questions 
1 .  How does the school help you to plan ways to take care of your 
neighborhood? 
2. Does the school have clubs that are involved in the community and what 
are they? 
3. Does the school teach you the importance of caring for the environment in 
your community? 
4. Is the school involved in keeping your community clean and 
environmentally safe? 
Charter Goal 5 Enhance students' understanding of the real world consequences of 
political decisions. increasing interest in participation in the political process. 
Questions 
9, What kind of decisions do you help to make in your school? 
10. Do you participate in the Student Government Association and class 
decisions? 
Parent Interbien Questions 
Charter Goal 1 : Enhance student enthusiasm about learning so as to perform better 
academically. 
Questions 
1 .  How is the learning engaging and interesting at the charter school for 
your child? 
2,. Do you think your child is performing better at this school? Why? 
Charter Goal 2: Enhance teacher enthusiasnl with respect to learning and teaching so as 
to bring more innovative instructional strategies to the classroom 
Questions 
3. Do the teacheis make learning fun for your child and how? 
4 Do teachels find different ways to help your child understand the work 
and hob?  
Charter Goal 3 -  Encou~age students to become more involved in their communities. 
Charter Goal 4: Make students gain appreciation for how their community and natural 
surroundings relate to one another 
Charter Goal 6. Teach students to act responsibly and consider en~ironmental 
implications of business decisions 
Questions 
5 Hotv does the school help to plan bays to take care of your neighborhood? 
6. Does the school have clubs that give your children an opportunity to become 
involved in the community? What are they? 
7. Does the school teach your child of the importance of caring for the environment 
in your community? 
8. Is the school involved in keeping your con~munity clean and environmentally 
safe? 
Charter Goal 5: Enhance students' understanding of the real tvorld consequences of 
political decisions, increasing interest in participation in the political process. 
Questions 
9. What kind of decisions do you help to make in your school? 
10. Do you palticipate or volunteer in any Parent-Teacher or other organizations? 
Teacher Interview Questions 




1 .  Won do o) ou make the learning en,aaging and interesting at the charter 
school? 
2 .  Do you think your students are performing differently at this school 
compared to another.? Why? 
Chaster Goal 2: Enhance teacher enthusiasm with respect to learning and teaching so as 
to bring more innovative instructional strategies to the classroom. 
-. 
Questions 
3 Do you make learning fun and how? 
4 Do you find different ways to help you understand the work and how? 
Charter Goal 3 Encourage students to become mole involved in their communities. 
Charter Goal 4. Make students gain appreciation fol how their community and natural 
surroundings relate to one another. 
Charter Goal 6: Teach students to act responsibly and consider environmental 
implications of business decisions 
-- 
Questions 
5.  How do you help to plan ways for students to take care of their 
neighborhood? 
6 Do you encourage students to participate in clubslacti~~ities that promote 
advocacq for the enviro~~n~ent/comn~unity? 
7 ,  Do you teach students the iinpo~tance of their environment in their 
coinmunit) tIot\') 
8. Do you teach your students about being involved in keeping the 
community clean and environmentally safe? How? 
Charter Goal 5 :  Enhance students' understanding of the real world consequences of 
political decisions, increasing interest in parficipation in the political process.. 
Questions 
9. What kind of decisions do you help to make in your school? 
10. What decisions are you involved in at the school? Is there any shared 
governance at this school? If so, what type have you been involved in? 
Community Interview Questions 




1 .  How is the learning engaging and interesting at the charter school for your 
comnlunity? 
2 Do you think students ale performing bettel at this school than others in 
the community? Why? 
Charter Goal 2: Enhance teacher enthusiasm with respect to learning and teaching so as 
to bring more innovative instructional strategies to the classroom. 
Questions 
3 Do the teaclieis make learning fun fol your students and how? 
4. Do teachers find diffelent ways to help children understand the work and 
how? 
Charter Goal 3: Encourage students to become more involved in their communities. 
Charter Goal 4: Do teachers teach students to gain an appreciation for how their 
community and natural surroundings relate to one another. 
Charter Goal 6: Teach students to act responsibly and consider environmental 
implications of business decisions 
-~ 
Questions 
5. How does the school help to plan ways to take care of your community? 
6 Does the school have clubs that give children an opportunity to become involved 
in the community and nhat are they3 
7. Does the school teach children of the importance of caring for the environment in 
your community? Mou do 1ou kno\v this? 
8 Is the school involved in keeping >our community clean and environmentally 
safe? 
Charter Goal 5 :  Enhance students' understanding of the real world consequences of 
political decisions. increasing interest in participation in the political process. 
Ouestions 
9. As a part of the community, what kind of decisions do you help to make 
in the school? 
10 Do you participate or volunteex in any other organizations? 
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Appendix G 
Surt ey 
Please indicate your level of agreement or disagreement with each of the following: 
SCHOOL Strongly Strongly Agree Disagree 
1 2 3 4 5  
1 Has the school your expectations as a school? " ' " f". 
2 Has The school met your expectat~ons for your ch~ld's I r r  I" 
educatlon7 
= - 
3 Are you sat~sfied with the locatlon of the school? , F 
4 Does your child express satsfaction wlth the school? t' ,"- 
?" r '  5 Are you satisfied with the security of the school? r r r 
6 Are you satisfied with the extra curriculum activities? 
Please indicate your level of agreement or disagreement with each of the following: 
TEACHER Strongly Strongly Agree Disagree 
1 2 3 4 5  
I Are you sat~sfied w~th  the accessib~l~ty of your child's teacher? i f 
2 Are you satisfied wlth your teacher's knowledge of subject " i g 
matter? 
3 Did the teacher include higher order thinking skills? I- r ^  C r 
4 Did the teacher lnclude enough homework to your sat~sfact~on? 
' P iT" 
5 Did the teacher keep you informed of your child's academic i" i ( %  
progress? 
6 Do you feel teachers have a worklng relatlonsh~p w~th parents? ' i (- I 






1 Has the PTO met the expectat~ons as an organlzatlon? 
< - 
2 Did you llke the PTO Fundralsers? f "' II 
/ '< ,- (- 3 Do you agree the PTO IS Important for school7 
4 Has the PTO offered any actlvltres you could partrc~pate in? r " ir 
5 Has the PTO offered any actlvltres your children could ,. / r ,- 
partlclpate 1n7 
HEADMASTER Strongly Agree 
Strongly 
Disagree 
1 Has the Headmaster met your expectatlons7 r" r' P r 
2 Has the Headmaster met the educat~onal expectations for the < -  *I ,r :" 
Student Body7 
3 Do you see a good working relatlonshlp between admrnistratlon i' f 
and faculty? 
4 Do you see a good workrng relatlonshrp between the i" ++ 
Headmaster and Board of Dlrectors? 
: ~ . I  p y" 5 Has the Headmaster been available to meet your concerns? 
6 Are you happy w~th the changes Headmaster has applled to 
D A T E 7  
BOARD 
1 Are you satisfied with the Board of Director's Leadership of i' * -  P- .. r 
D A T E ?  
2 Are you satrsfied with the changes the Board has applled to ( c r  i"" 
D A T E 7  
*r. 
3 Are you in agreement with the vision of the Board of Directors? (" 8- 
4 Has the Board been available to meet your concerns7 z , r r- r 
5 Do you agree that the Board of Directors has been successful I f r c-. i- 
this school year? 
6 Can the Board of Directors do more for the parents7 c" I' t 
Parental Involvement Strongly Agree 
I Do you thlnk that you have met the parental involvement 7' i' 
standards set forth in your Parent Contract7 
2 My part~c~pation i  DATE parental involvement opportunltles ,- r 
allowed me to be connected to the school 
3 My participation in school act~ves benefited my chrld I' I 
4 The mandatory monthly 20 hours parental ~nvolvement was - ,.-. ,.- 
adequate 
5 1 believe that the school could offer more ways of obtaining the - , i“. I C- 
mandatory, monthly 20 hours participation 
6 1 believe the school should Increase volunteer opportunltles /'- i 
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